






































































examples of questions. Encourage students to use 
question tags from time to time. Hand out the section 
entitled James McCarthy's story to each student in the 
second group. Tell them that their task is to play 
James. Tell them that this is James' story - it is what 
he will tell the detective who questions him. Ask 
these students to read the story. When both groups 
are ready, put them in pairs, one detective with one 
'suspect'. The detectives question 'James'. Walk round 
and give help where necessary. Finally, ask some pairs 
to perform the role-play for the class. Correct where 
necessary. If time, ask students to swap roles. (If 
necessary, the detectives can read James' story.) 

Level: 3 

Skills: Reading; speaking; writing 

Function: Checking information 

Language: Positive and negative question tags 

Important note 
Before the lesson, cut along the dotted line on the 
worksheet. The text entitled James McCarthy's story 
should be handed out to half the class at the start of 
Exercise 4 (see below). 

4 Put students into small groups to discuss the question. 

Presentation ( is  minutes) 
Then as a whole class activity, have a class discussion 
about the question. If time is short, omit the group 

1 a Write the sentence in the example on the board. If 
necessary, explain that the phrase at the end of the 
sentence - don't you? - is called a question tag. Elicit 
answers to the question: W h y  do we use the question 
tag 'don't your? (We use it because we expect the listener 
to agree with us. In other words, the sentence is not 
really a question*.) Point out that we use a negative 
question tag with a positive sentence (for example: 
You speak some English, don't you?) and a positive 
question tag with a negative sentence (You don't speak 
perfect English, do you?). If necessary, give more 
examples. 

work. Finally, ask students to write down their 
opinion on the question. Tell students that you will 
tell them the answer in the next lesson (see follow-up 
exercise). 

Key 
1 b 1 . . . isn't it? 2 . . . do you? 3 . . . haven't you? 

4 . . . won't helshe? 

2 1 James McCarthy followed his father to the pool. We 
know that because two people saw him. He had a 
gun. The wounds in his father's head were made by 
something thick and heavy, like the wooden part of a 

b Put students into pairs. They add question tags to 
gun. James' gun was lying in the grass near Charles 

the sentences. Check answers orally and give 
explanations where necessary. 

McCarthy's body. He had a quarrel with his father and 
seemed readv to hit him. We know that because a 

c Pick some students and ask them to tell other young girl saw this. 2 Open answer 
students a few things they know about them, using 
question tags. The students addressed must say 
whether or not this is true. Students then do the 

Follow-up 

exercise in pairs. (for example: You live very near this Look through the passage below and pre-teach any 

colle,qe, don't you? Yes, I do.). new vocabulary. Give students the following as a 
- 

dictation. 
* Question tags can also be used to ask a real question, Then ask comprehension questions. 

however this use is not practised here. 
James' story was true. The murderer was McCarthy's 

Practice (20 minutes) 

2 Look through the passage and questions and pre- 
teach any vocabulary you think necessary. Check 
students understand the rubric. Put students into 
pairs. They read the passage and discuss question 1. 
Elicit answers from students and write the answers on 
the board. (See Key below.) For question 2, elicit 
answers from students and encourage discussion. 

neighbour, a man called Turner. Charles McCarthy 
had blackmailed Turner for years. The two had 
arranged to meet at the pool at three o'clock. Turner 
watched from the trees as father and son quarrelled 
about his daughter. He was so angry that when James 
left he came out of the trees and killed McCarthy. He 
dropped his coat and hid again when James returned. 
While James was holding his dying father, Turner 
picked up the coat and hid again. Turner's name had 
once been 'Black Jack of Ballarat' and McCarthy knew 
this. Further practice (2s minutes) 

3 Look through the cut-out section entitled lames 
McCarthy's story. Pre-teach any vocabulary you think 
necessary. Divide the class into half. Tell one group 
that they are detectives. Their task is to question 
James McCarthy because they believe that he killed 
his father. Put this group into pairs to prepare their 
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@ a Look at this sentence: You speak some English, don't you? Why do  we use the 'question tag', 
'don't you1? 

b Work in pairs. Add question tags to  the following sentences. 

1 This is an English lesson, ? 3 You've done some English before, ? 

2 You don't come from London, ? 4 Your teacher will speak English, ? 

c Write down three things you know about two students in your class. 

Example: Maria has been to England twice. 

Check these facts with the two students. Use question tags. 

Example: You speak French, don't you? 

e Work in pairs. Read this passage about the murder of a man called Charles McCarthy. McCarthy 
was murdered by a lake called Boscombe Pool on his farm in England. 

/ 

Just before three o'clock, McCarthy left the farmhouse and walked down alone to Boscombe Pool. Two 
different people saw him as he walkeci alone. One was an old woman and the other was a manservant 
called William Crowder. The servant also says that, a few minutes later he also saw the son, Mr James 
McCarthy, going the same way with a gun under his arm. A girl of fourteen, Patience Moran, was picking 
flowers among the trees that afternoon. She also saw McCarthy and his son close to the lake. They both 

\ seemed to be very angry. Young Mr McCarthy seemed ready to hit his father. She ran home and told her 
mother about the quarrel. Just as she was speaking, young Mr McCarthy came running up to their house. 
'I have just found my father by the pool,' he shouted. 'He is dead. We must get help.' He looked very 
excited, without either his hat or his gun. His right hand was red with blood. Immediately, Patience's 
parents went with him to the pool, where they found his father's dead body lying on the grass. There 
were many wounds in his head, made by something thick and heavy like the wooden part of the young 
man's gun. They found this gun lying in the grass not far from the dead man. 

I - 
(Based on Sherlock Holmes and the Mystery of Boscombe Pool. pp.4-6.Level 3.)  

1 You are a detective. What is the evidence that James McCarthy killed his father? 
2 Do you think that he committed this murder? Say why/why not. 

@ The class divides into two groups. 

Croup 1: You are detectives. Write down the questions you want to ask James. Use some question tags. 
Croup 2: You are james. Read James' story. A detective will question you about the day of the murder. 

0 Work in small groups. Do you think James is telling the truth - or do  you think he killed his father? 
Say why/why not. 

- - 1 1 - 1 1 1 1 1 1 - 1 1 1 1 1 1 1 1 1 1 1 - - ~ - - - ~ - - - - - - - - - - - - - - - - - - - - - - - - -  

JAMES McCARTHY'S STORY 

I looked out of the window and saw my father walking away from home. I did not know where my father 
was going. I took my gun and went for a walk. I wanted to go shooting on the other side of Boscombe 
Pool. About a hundred yards from the pool I heard someone shout 'Cooee!' My father often used this call. I 
hurried to the pool and saw my father there. He seemed surprised to see me and seemed quite angry. We 
began to argue. My father wanted me to marry our neighbour's daughter. Although I loved her, I felt we 
were too young to marry. We both got very angry and started shouting. I felt ready to hit him but decided 
to leave. I turned and left. After 150 yards I heard a terrible scream. I ran back to the pool and found my 
father on the ground. He had terrible head wounds and was dying. I dropped my gun and held him in my 
arms. He tried to say something - something about a rat - just before he died. After a few minutes I got up 
to go for help. A few minutes before I had noticed something on the ground nearby - a grey coat, I think. 
When I got up, I lo~ked for it again, but it had gone. 
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Lesson 17 Animals 

Teacher's Notes 

[Level: 3 

Skills: Reading; speaking; writing 

Function: Talking about ability 

Language: To be able to 

Vocabulary: Animals 
1 

Presentation (30 minutes) 

1 Put students into pairs. They match the animals on 
the left with the facts about the animals on the right. 
Elicit the factlexplain that the word creature is used 
because it means all living moving things - insects, birds, 
animals, fish. Encourage students to use their 
dictionaries to look up new vocabulary. Check 
answers orally. 

2 a Put students into pairs. Go through the rubric with 
students and check they understand it. Students read 
the passage, using their dictionaries to look up new 
vocabulary. They answer the questions. Encourage 
them to guess the meaning of the word eels from the 
context of the passage. Check answers orally. 
Encourage students to explain how the eels migrate. 

b Write the verb to be able to on the board. Ask 
students to find examples of to be able to in Exercise 1. 
Ask: What else can we say in these sentences? Elicit the 
factlexplain that one can use the word can. Explain 
that the two mean the same but we more often use 
can rather than to be able to. However, there are times 
when we cannot use can. Underline the words to be 
on the board and elicit from students how the present 
tense (I am able to), and past tense (I was able to) is 
formed. Students then complete the gaps in the 
passage with a form of the verb to be able to. Check 
answers orally and give explanations where necessary. 

c Check that students understand the phrases running 
water and migrate. Students answer the questions in 
pairs. Check answers orally, encouraging discussion 
for question 5. 

Practice (lo minutes) 

3 a and b Ask students for the future simple and 
present perfect forms of to be able to and write these 
on the board. Explain that usually we can say can 
instead of to be able to but we cannot do this with the 
present perfect - we must use hashave been able to. 
Students then complete the sentences in pairs. Check 
answers orally and give explanations. Explain to 
students that we use could for general ability (He 
could swim very well.). However, we use was/were able 
to when we want to say what happened in a 
particular situation (Because he worked hard he was 
able to do his job well.). At this level however, an 
explanation rather than more practice is all that is 

Further practice (20 minutes) 

4 Go through the questions with students and check 
they understand them. You may wish to elicit 
fromlteach students the names of animals (and 
peoples such as Eskimos) who are able to survive in 
these areas. Have a brief session with students where 
they brainstorm the vocabulary they might need to 
answer the questions (they may not know the word 
but they will be able to give you a good indication of 
what it is.) Some suggestions: polar bears/seals/ 
penguins1Arctic foxes/snakes/foxes/pigeons/sparrows/ 
furlcold-blooded/igloo/tent/oasis/well. Put students 
into small groups to discuss the questions. Walk 
round and give help where necessary. Then, hold a 
class discussion on the subject. Encourage students to 
use the verb to be able to from time to time. Finally, 
correct major errors. 

5 Go through the rubric with students and check they 
understand it. Question 5 of Exercise 2c should have 
helped prepare students for this exercise. If you feel 
students need the help, elicit suggestions as to how 
the author might live. Put students into pairs to write 
the letter. Tell students to  put the date in the upper 
right-hand corner of the page. Elicit from 
themlremind them that one begins a letter with the 
word Dear (John). Elicit suggestions as to how one 
should end a letter to  a friend - Cheersnake care/Love. 
Walk round and give help where necessary. If time 
allows, ask some students to read their letter out. 
Correct major errors. 

Key 
1 (i) (b); (ii) (c); (iii) (a) 

2 a Eels are long thin fishes. There are some baby eels 
that migrate from the Atlantic Ocean to hill streams 
in pla'ces like Scotland. 

b (1) was able to (2) are able to 

c 1 He got water from a part of the stream where the 
water was clean. Eight years later he was able to bring 
running water to the house. 2 Storms can blow 
uplhappen very suddenly. 3 The Atlantic Ocean. 
4 Many types of birds migrate. 5 Open answer 

3 a 1 are able tolwill be able to 2 Will you be able 
toIAre you able to 3 was not able to 4 have not been 
able to 5 were you able to 

b 1 can 2 could 

Follow-up 
Ask students to write an answer to this question: How 
are mountaineers able to climb and survive in very high 
mountains? 



Lesson 17 Animals 

0 Work in pairs. Match the animals on the left with the facts on the right. 

(0 pig (a) This creature is able to jump 130 times its own height. 
(ii) butterfly (b) In the Pacific, this farm animal is able to swim and find food in the sea. 
(iii) flea (c) Many of these creatures are able to travel 1,000 km without stopping for food. 

@ a In pairs, read this passage about a writer's home (called Camusfeirna) in northern Scotland. 
Look a t  the word in bold type. Describe these creatures. What do we learn about them? 

then, I had to get water from the stream. I took it from a place near the crossing, where the water was 
very clean. One winter there was so much rain that the stream became a river and broke up the wooden 
crossing, carrying the pieces out to sea. After that I used a line as a way of getting across the stream but 
it wasn't very safe . . . 

I caught and ate a lot of fish and other kinds of seafood. At first I did not have a boat because I couldn't 
find a place with deep water near the beach. Now I have two boats and I can move up or down the coast 
when I want. But storms blow up very suddenly in the West Highlands. In a minute or two, smooth blue 
water becomes great angry waves and the wind drives small boats like mine onto the rocks. Sailing here 
can be a dangerous business. 

Every year something very strange happens. The mouth of the stream is  full of baby eels, making their 
way up the stream from the sea. There are millions of them, each one eight centimetres long, born two 
thousand miles away across the Atlantic Ocean and moving to new homes in fresh water all over Scotland. 
Many die and many more become the food of seabirds; but some (2) climb over the 
rocks and get past all the waterfalls. It's a mystery how they do it but I have seen them in rivers six 
hundred metres above the sea. -r, 

.c 
(Adapted from Ring of Bright Water. pp.8-9. Level 3 . )  

b Read the passage agsin. Complete the gaps with the correct tense of the verb 'to be able to'. 

c Answer these questions. 

1 How did the author get water? 4 What other animals migrate? 
2 Why can sailing in this area be dangerous? 5 Would you like to live this kind of a life? 
3 Where do the eels come from? 

@ a Complete these sentences. Use the correct tense of 'to be able to'. 

1 Many children walk by the time they are one. 

2 He worked hard, but he not pass the exam. 
3 I've tried all day, but I not speak to her. 
4 How YOU get here so quickly yesterday? 

b In which of these sentences can you also use 'can' or 'couldt? 

@ Work in pairs or small groups. Discuss these questions. 
1 Which animals are able to survive in the places below? How do they do it? 

a) the polar regions b) the desert c) cities? How do they do it? 
2 How are people able to live in: 

a) the polar regions b) the desert? 

@ Work in pairs. Imagine that you live in a remote cottage in Scotland, like the author in Exercise 2. 
Write a letter to a friend explaining how you live: 



Lesson 18 Animals 2 

Teacher's Notes 

(Level: 
\ 

3 

Skills: Reading; speaking; writing 

Function: Making general statements 

Language: Plurals without 'the'; Both; All; Present 
simple tense 

Vocabulary: Animals; Sounds animals make 

Presentation (1 5 minutes) 

1 This exercise gives students practice in the use of 
countable plural nouns (for example: lions, tigers) 
when we make general statements (for example: Lions 
are dangerous animab.).  It also practises the position of 
both and all in sentences. Students' task is to put the 
animals in pairs or groups according to what they 
have in common. Go through the names of the 
animals and teach new vocabulary. Go through the 
example with students. Point out that because we are 
talking generally, we use the plural (for countable 
nouns) without the definite article. Point out the 
position of both and all in the sentences, that is: 
before the main verb (. . . both hop, . . . all eat) but 
after the verb to be in  the present and past tenses (. . . 
are all dangerous). Put students into pairs to do the 
exercise. Tell them that they can group the animals in 
any way they want, but they must be able to explain 
why. When students have completed the grouping, 
ask them to say how they have grouped the animals 
and to explain why, as in the example. Correct where 
necessary, but at this level, do not worry too much 
about the position of both and all in the sentence. 

Practice (30 minutes) 

2 Ask students: W h a t  do you know about these anirnals? 
Elicit answers, encouraging students to use the 
present simple tense. They will almost certainly be 
unable to identify the animal in  picture 4. Explain 
that it is a sea elephant, also known as an elephant seal. 
Tell students that it has no ears and has a long snout 
(nose) like an elephant's trunk. 

3 a and b Go through the rubric with students and 
check they understand it. Put students into pairs. 
They read the passage and answer the questions, 
using their dictionaries to look up new vocabulary. 
Check answers orally and give explanations where 
necessary. 

4 a Go through the rubric and example with students 
and check understanding. Explain the difference 
between to roar and to growl. (The best way to do this 
is by demonstrating yourself!) Go through the verbs 
in the list, teaching new vocabulary. Students do the 
exercise in pairs, asking and answering the questions. 
Encourage students to use their dictionaries to look 

up new vocabulary. Check answers orally and give 
explanations where necessary. 

b Demonstrate to students how one can bark or growl 
something at someone by saying something in a 
particular tone of voice (for example, say 'Get our!' in 
a loud, sharp, angry tone of voice). As a whole class 
activity, ask individual students to bark, growl, purr, 
roar or hiss something. Their words should be 
appropriate (for example: 'I like you,' she purred.). 
Students then take turns to do the exercise with their 
partner. It should be amusing! 

Further practice (15 minutes) 

5 Put students into groups of three or four. Explain that 
their task is to choose - as a group - ten animals to 
remain on earth. All the rest must go! Explain that 
because humans are animals, groups can choose not 
to have humans among their final ten choices! The 
whole group must agree on their final ten choices. 
Before the exercise begins, elicit some opinions from 
students (for example: W e  must/should have cows. W e  
need to eat meat.). Students then do the exercise. Walk 
round and give help where necessary. Then as a whole 
class activity, ask groups for their choices and write 
them up on the board. Finally, students write down 
their ten choices and explain why they chose them. 

2 Suggested answers: 1 Dolphins are mammals. They 
live in the sea. They leap in and out of the sea. They 
are very friendly. 2 Whales are mammals and live in 
the sea. They are very large mammals. 3 Foxes live in 
fields and woods. They can also live in cities. They are 
red-brown in colour and have long bushy tails. They 
catch small animals, for example, chickens, and eat 
them. 4 Sea elephants are large seals. They live by the 
sea. They have large noses, like an elephant's trunk. 

3 a Pictures of the animals in Exercise 2 are cut into the 
stone walls of Karana's cave. 

b 1 Because she is afraid of the dogs. They have been 
chasing her. 2 She finds pictures of dolphins, whales, 
sea elephants, birds, dogs and foxes cut into the stone 
walls. There are also bowl-shaped places in the rock 
for water. 3 She makes shelves for shellfish and dried 
plants. She keeps her bow and arrows in the cave. She 
makes a bed there and keeps dry wood for fires there. 
She fills the mouth of the cave with stones. At the top 
she makes a hole for an entrance. 4 She wants its 
teeth because they are very long and sharp. She makes 
these teeth into spearheads. She wants to attack the 
dogs with them. 

4 1 They roar. 2 They bark. 3 They purr. 4 They growl. 
5 They hiss. 6 They hop. 

Follow-up 
Do Exercise 1 again using the names of different 
animals. 
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Lesson 18 Animals 2 

0 Work in pairs. Look at the names of the animals below. Put them in pairs, or groups of three or 
four. Explain why you have grouped them in this way. 

Example: Squirrels and kangaroos - Squirrels and kangaroos both hop. 
Crocodiles, tigers and lions - Crocodiles, tigers and lions are all dangerous. They all eat people. 

dolphins giraffes monkeys parrots crocodiles rats lions flies whales 
squirrels eagles elephants rabbits mice tigers bees kangaroos foxes 

@ Say what you know about these animals. 

@ a Work in pairs. Read this passage about an island girl called Karana. Then answer this question: 
What is the connection between the pictures in Exercise 2 and the passage? 

I reached the cave and went in. From above I heard the dogs' feet running through the grass. I was safe. 
The dogs came back in the evening, but they did not come close to the cave. 

It was very cold without a fire. I stayed there for six days until my leg was better. I cleaned the cave and 
made it comfortable. 'This place can be my second home,' I thought. 'Perhaps I shall need it.' 
The cave was once used by my people. Pictures of dolphins, whales, sea elephants, birds, dogs and foxes 

were cut into the stone walls. There were also two bowl-shaped places in the rock for water. 

I made shelves where I kept shellfish and dried plants. Later I took my first bow and arrows to the cave. I 
made a bed there and collected dry wood for fires. Finally I filled the mouth of the cave with stones. At 
the top I made a hole for an entrance. It was all hard work, man's work perhaps. But I thought that it was 

b Answer the questions below. 

1 Why does Karana stay in the cave? 4 What does Karana want from the body of the sea 
2 What does she find in the cave? elephant and why? What is her plan, do you think? 
3 What does Karana do to the cave? 

@ a Work in pairs. Ask and answer the questions below. Use the verbs in the list in your answers. 

Example: What do lions do when they are angry? They growl or roar. 

to hiss to hop to bark to growl to purr to roar 

1 What do lions do when they are angry? 
2 What do dogs do when they are excited? 
3 What do cats do when they are happy? 

4 What do dogs do when they are angry? 
5 What do snakes do when they are frightened? 
6 How do rabbits move? 

@ Work in small groups. Imagine that ten animals can remain on the earth. Working as a group, 
choose these animals and explain why you have chosen them. You must all agree about your final 
choices. 
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Lesson 19 Feelings I 

Teacher's Notes 

3 (American EnglishJBritish English) 

Skills: All four skills are practised 

Function: Describing feelings 

Language: -ed/-ing adjectives (e.g. excited1 
exciting) 

( Vocabulary: Words describing feelings I 

Presentation (30 minutes) 

1 Use the headline in the exercise to  teach the word 
headline. Check students understand the headlines 
and teach any new vocabulary and the adjectives. 
Then students do the exercise in pairs, saying how 
they feel about each headline. 

2 a Look through the tapescript below and pre- 
teach any vocabulary you think necessary. Write the 
word Titanic on the board. Ask students: W h a t  do you 
know about the Titanic? Elicit the factltell students that 
it was a very large ship that hit an iceberg and sank in 
1912. Play the passages straight through once. Play 
the tapescript again, this time pausing after each 
passage. Students say which picture goes with which 
passage. Ask them to explain why. Ask students to say 
what the mistake is in each picture. 

b Write these sentences on the board: The passage was 
amusing. I was amused (by the passage). Beside the 
sentences write the verb to amuse. If you feel students 
need more examples of the -ed adjective, go back to 
the headlines in Exercise 1. Then as a whole class 
activity, invite students to ask and answer about 
passages 2 and 3. 

Practice (15 minutes) 

3 Look through the passage and pre-teach any 
vocabulary you think necessary. Check students 
understandlteach the meaning of the four new -ed 
adjectives at the head of the exercise. You may want 
to write the infinitive form of the verb beside each 
adjective. Explain that students' task is to read the 
story and at each stage say how the person in bold 
type feels about what has happened. Go through 
section 1 with students and the example given. 
Students then do the exercise in pairs. Walk round 
and give help where necessary. 

Further practice (15 minutes) 

4 Put students into pairs. Go through the description of 
the role-play with students and check they 
understand it. If you feel students need the help, 
choose two students and ask them to act out the role- 
play. Encourage the two students to sometimes use 
-ins/-ed adjectives (for example: This is frightening. I feel 
frightened.). Students then perform the role-play in 
pairs. Walk round and give help where necessary. If 

time allorvs, choose some pairs to perform their role- 
play for the class. Correct major errors. Students then 
write the conversation between Katy and her sister. 

Key 
2 Passage llpicture b; passage 2lpicture c; passage 31 

picture a. Picture a mistake: The title of the book is 
From the Old World to the New. Picture b mistake: It is 
the man who says these words. Picture c mistake: The 
woman has a silver knife in her hand. 

Follow-up 
In pairs, students tell the story of Ghost in the Guitar 
(Exercise 3). Encourage them to use -ing/ed adjectives. 

Tapescript 
2 1 . . . The English have no soul. Instead, they say less 

than they mean. For example, if a European boy 
wants to tell a girl he loves her, he goes down on his 
knees and tells her she is the sweetest, most beautiful 
and wonderful person in the world. She has 
something in her, something special, and he cannot 
live one more minute without her. Sometimes, to 
make all this quite clear, he shoots himself. This 
happens every day in European countries where 
people have soul. In England the boy puts his hand 
on the girl's shoulder and says quietly, 'You're all 
right, you know.' If he really loves her, he says, 'I 
really quite like you, in fact.' If he wants to marry a 
girl, he says, 'I say. . . would you . . . ?' 

(Adapted from How to be an Alien. pp.10-11. Level 3.) 

2 Marion didn't hear the bathroom door as it quietly 
opened. She didn't see the old woman who was 
slowly crossing the floor. She was facing the wall 
when the woman's hand pulled the plastic curtain 
open. She turned quickly and could see, through the 
water in her eyes, a face. A terrible white face with 
long grey hair and mad, shining eyes. And above the 
woman's head, in her hand, there was a large, silver 
knife. 

(Psycho. p.16. Level 3 . )  

3 Can some people see the future? Can dreams ever 
show what is going to happen? A few strange things 
happened before the Titanic sailed for the first time in 
1912. In 1898, Morgan Robertson wrote a book called 
Futility, or The Wreck on the Titan. The book told the 
story of a ship crossing the Atlantic. It hit an iceberg 
and sank. Almost all of the passengers died because 
there weren't enough lifeboats. Six years earlier, in 
1892, William T. Stead wrote From the Old World to the 
New. In that story, too, a ship hit an iceberg and sank. 
Another ship picked up the survivors. The captain's 
name was E. J. Smith - the name of the Titanic's 
captain. Twenty years later, Stead travelled on the real 
Titanic. He didn't survive. 

(Titanic. p.6.Level 3.) 
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Lesson 19  Feelings I 

@ Work in pairs. Read the newspaper headline below. How do you feel about it? Choose from the 
words below. 

SCIENTISTS FIND CURE FOR CANCER 

b Now look a t  this list of headlines and say how you feel about them. 

exciting interesting boring frightening surprising depressing amusing astonishing 

FIRST PEOPLE TO LIVE ON THE MOON PRIME MINISTER VISITS JAPAN 
PEOPLE WITH BIG EARS ARE HAPPIER IN 100 YEARS, THE SEA WILL COVER NEW YORK 
CHILD SPEAKS WELL AT SIX MONTHS 2000 TO LOSE JOBS 

@ a You will hear three passages. Listen and match the pictures with the passages. Explain the 
connection between the pictures and passages. There is one mistake in each picture. What is it? 

b What did you think of each passage? Ask and answer in pairs. 

@ Read the story (Penguin Readers. Ghost in the Guitar) below. At each stage, say how the person 
named in bold type feels. Explain why you think this. Here are some adjectives that you can use: 

pleased relieved worried scared frightened excited surprised astonished 

Example: 1 Tom feels excited. Perhaps his band will win and make a CD. Perhaps he'll become a pop star! 
1 Tom plays guitar in a band. He is not very good but he loves playing. His band is going to play in a big 

competition. The best band will make a CD. Tom 
2 Tom drops his guitar and breaks it. He doesn't have any money to buy another one. Tom 
3 Katy, Tom's girlfriend, gives him the money to buy a second-hand guitar. It plays very well. Tom 
4 Tom changes. He becomes cold and quiet. But he plays his new guitar brilliantly. He gets angry with the 

others in the band. He says they don't play well enough. Katy 
5 Katy tries to play Tom's new guitar. It will not play for her. Katy 
6 Katy visits the woman who owned the guitar. The woman says that a brilliant guitar player owned the 

guitar twenty years ago. His name was David. David's band played in a competition. They won but David 
was angry. He didn't think the band played well. That night, he died in a car accident. Katy 

7 Katy finds a photo of David in an old newspaper. He looks cold and angry. Tom loses his job. Katy learns 
that David also lost his job just before the competition. Katy starts to think that David's ghost is 
controlling Tom. Tom has become very cold and angry. Katy starts to worry. Katy 

8 On the night of the competition Tom plays brilliantly. But then he goes on stage to play alone. This is 
what happened with David twenty years ago. Katy Tom 

9 Katy runs on stage and breaks the guitar. Tom changes and becomes 'Tom' again. Katy Tom 

@ Work in pairs. Act out this role-play. 
Student A: You are Katy. It is two days before the competition. Tom has lost his job. Talk to your sister about 
Tom. Tell her your fears. Discuss what you could do. 
Student B: You are Rachel, Katy's sister. Listen and discuss the situation with her. 
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Lesson 20 Feelings 2 

Teacher's Notes 

/ 
Level: 3 

Skills: Reading; speaking; writing 

Function: Talking about love 

Language: Defining relative pronoun as object 

Vocabulary: Words describing feelings I 
Presentation (lo minutes) 

1 Go through the example with students. Do the 
exercise as a whole class activity, with students 
substituting the words above the example. Point out 
that you can either say the word that or which or omit 
it. Students then do the exercise in pairs. Walk round 
and give help where necessary. Then write this 
sentence on  the board: Name the town yozl like best. 
Ask: Can you make this two sentences? Elicitlwrite on 
the board these two sentences: Name the town. You like 
this town best. Cross out the words this town in the 
second sentence and show how this has now become 
one sentence: Name the town (that) you like best. 

Practice (25 minutes) 

2 a Put students into pairs. Teach the word nightingale 
(= A small wild bird that sings beautifirlly, especially at 
night). Check students understand the question. Tell 
students that they should treat the nightingale in the - 
second story as a character. They read the outlines of 
the novels, using their dictionaries to look up new 
vocabulary. They answer the questions. Elicit answers 
from students, giving explanations where necessary. 
Correct major grammatical errors. (See Key below.) 

b Students complete the sentences with the name of 
one of the characters. Check answers orally. Take 
sentences 1 and 2 and analyze them in the same way 
that you did with the example sentence in Exercise 1. 

c Students briefly discuss this question in pairs. Elicit 
answers and encourage discussion. Teach any new 
language that arises and correct major errors. 

3 (Optional activity) Go through the example with 
students as a whole class activity, with individual 
students asking and answering. Check that students 
understand the vocabulary and if necessary, teach it. 
Point out that when talking about people we can say 
who as well as that. But you do not have to use these 
words. Encourage students to give reasons for their 
answers. Students then do the exercise in pairs. Walk 
round and give help where necessary. Teach any new 
vocabulary that arises from the exercise. 

Further practice (25 minutes) 

4 Go through the rubric and examples with students. 
Point out that the sentence There's the love that we feel 
for oirr porents is an example of the structure practised 
in the first three exercises. Elicit some more 
suggestions, then put students in small groups to 
discuss the question. As a whole class activity, elicit 
suggestions and write them on  the board. The exercise 
should end with a list of the different types of love. 

5 Invite ideas from the class for a love story they would 
like to write about. If you feel students need the help, 
choose a story that everyone knows and briefly get 
students to outline the story. Teach any new 
vocabulary that arises. Students then do the exercise 
in pairs. Walk round and give help where necessary. If 
you feel students can do the exercise with less help, 
simply allow them to choose their own story and 
write about it, using their dictionaries where 
necessary. 

2 a Jane Eyre Jane shows her love for Rochester by 
returning and marrying him when he is blind. 
Rochester hurts Jane because he asks her to marry 
him when he cannot marry her because he is already 
married. The Nightingale and the Rose The student 
shows his love by trying to find a red rose for the 
woman he loves. The nightingale shows her love for 
the student by creating a red rose and dying because 
of it. The girl hurts the student when she says she 
does not want the red rose. Sense and Sensibility 
Marianne shows her love by telling everyone how she 
feels about the man she loves. Her heart is broken 
when she learns that he is engaged to someone else. 
The man Marianne loves hurts her when he promises 
to marry her and then leaves her for a richer woman. 
Eleanor shows her love for the man she loves by 
forgivingVhim when he returns to her and then 
marrying him. 

b 1 Marianne 2 the student 3 Jane Eyre 4 the 
nightingale 5 Rochester 6 Eleanor 

4 Suggested answer: There's romantic love. There's 
married love, which is different. There's the love we 
feel for our friends. There's religious love, the love we 
feel for God. There's a general love we can feel for all 
human beings - all living things in fact. We can also 
feel love for places and even things like cars. 

Follow-up 
Put students into pairs. Ask them to describe one of 
the stories they read in Exercise 2. Write the names of 
the stories on the board. 



Lesson 20 Feelings 2 

@ Work in pairs. Ask and answer as in the 
example below. Use these words: 

country film book fruit vegetable 
animal colour person 

Example: Student A: Name the town 
(thatlwhich) you lovellike best. 
Student B: London. 
Student A: Why do you like it so much? 
Student B: Because the night life is  great. 

@ Work in pairs. Read the descriptions of the 
novels below. Answer the questions below. 

Jane Eyre A young woman called Jane Eyre 
starts work as a teacher to a young girl in a 
large country house. She and the owner of the 
house, Mr Rochester, fall in love, and Rochester 
asks Jane to marry him. But on her wedding day 
Jane discovers that Rochester is already married 
- to a mad woman whom he has kept hidden 
away. Jane leaves and only returns after some 
years. Then she learns that Rochester's wife 
burned the house down and died in the fire. 
Rochester tried to rescue her and went blind. 
Jane still loves him and t6e two marry and live 
happily together. 
The Nightingale and the Rose In this fairy 
tale, a poor student is in love with a beautiful 
girl. There is going to be a dance a t  the palace. 
The girl tells the student that she will dance 
with him if he brings her a red rose. But the 
student cannot find any red roses. A nightingale 
decides to help the student because she believes 
in love. There are no red roses anywhere but the 
nightingale creates a red rose by pressing her 
heart against the thorn of a white rose tree. As 
she does this, she sings. The student finds the 
'red' rose and gives it to the girl. But the girl 
does not want it and the student decides that 
'love is a silly thing'. 
Sense and Sensibility In this nineteenth- 
century story, two sisters each fall in love. 
Marianne, the pretty younger sister, falls deeply 
in love with a goodlooking young man. She tells 
everyone how much she loves him. But the 
young man suddenly disappears. Marianne 
learns that he is engaged to a much richer 
woman and this breaks her heart. Eleanor, the 
elder sister, also learns that the man she loves is  
engaged to someone else. But Eleanor tells no 
one about her feelings for this man. In the end, 
he returns to her and the two marry. Marianne 
marries an older man she has learnt to love. 

a How do the characters in each of these 
stories show love for each other? How do 
they hurt each other? 

b Complete these sentences with the name 
of one of the characters. 

1 The man loves leaves her for a richer 

woman. 

2 The girl loves does not want his red 

rose. 

3 The man intends to marry is already 

married. 

4 The rose creates is red with her blood. 

5 The woman has married is mad. 

6 The man loves returns to her in the end. 

c Which story do you like best? Explain why. 

@ Work in pairs. Ask and answer, as in the 
examples below. Use these phrases: 

the funniest the most intelligent 
the most sensible the most charming 

Student A: Who is the most lovable person you 
know? 
Student B: The most lovable person (wholthat) I 
know is my best friend. Everyone loves her 
because she's so kind. 

0 Work in small groups. Discuss this question: 

How many different types of love are there? 
Describe them. 
Example: There's the love (that) we feel for our 
parents. There's a mother's love for her child . . . 

@ Think of a love story - either a film or a 
novel - that you have really enjoyed. Write 
the story. Write 8-1 0 lines. 
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Lesson 2 I Heroes 

Teacher's Notes 

Level: 3 

Skills: All four skills are practised 

Function: Talking about interactions 

Language: Adjective + preposition 

Vocabulary: Gender nouns 

Presentation (25 minutes) 

1 Elicit answers to the questions. (Students will find the 
answers in the next exercise.) 

2 a Ask students: What do you know about the film 
Braveheart? Tell students that the passage that follows 
is about William Wallace, the man called Braveheart 
in the film. Pre-teach any vocabulary necessary. In 
pairs, students match the picture with the relevant 
sentence in the passage. Check answers orally. 

b Do the first example with the whole class. Explain 
that many adjectives (for example, frightened) must be 
used with a particular preposition. Students then do 
the exercise in pairs. Check answers orally. 

c Check students understand the questions. What 
things actually happened and what things were 
invented to make a good story for the film? Students 
discuss this in pairs. Elicit answers, encourage 
discussion and ask them to give reasons. 

Practice (20 minutes) 

3 a Pre-teach any vocabulary you think necessary. 
Check students understand the questions. Play the 
passage and elicit answers. 

b Elicit answers to this question and if necessary, play 
the passage or relevant parts of it again. 

c Give students time to read the sentences. Play the 
passage again. After each relevant sentence, pause to 
give students time to write the sentence down. 

4 Pick out the adjectives in the exercise (frightened, 
jealous, cruel, angry, excited, pleased, surprised, 
polite) and write them on  the board, followed by 
their prepositions. Ask students to make sentences 
using these adjectives and prepositions. Students can 
then do the exercise in pairs. Check answers orally. 

Further practice (1s minutes) 

5 If possible, put students into pairs or groups of the 
same nationality to do this exercise. Ask students to 
prepare a two-minute talk about the person they have 
chosen. Encourage students to use adjective and 
preposition combinations they have practised. Choose 
some students to talk in front of the class. 

1 Five men have surrounded three soldiers. The soldiers 
look very surprised. The men have swords and knives. 
They are going to attack the soldiers. (It's the 
thirteenth century, and it takes place in Scotland.) 

2 a His men were good at trapping and killing groups of 
English soldiers. 

b 1 of 2 to 3 of 4 with 5 at 6 by 

c Open answer 

3 a William Wallace was a farmer's son . . . The English 
killed his father and brother, and many years later, 
the woman he loved . . . Shocked by England's defeat, 
the King of England sent his son's wife, Isabella, to 
talk to Wallace. The young man and woman were 
very attracted to each other . . . Once again the 
English King sent Isabella to talk to Wallace. The King 
wanted to trap Wallace but Isabella secretly told him 
and he got away . . . As he died he cried, 'We will be 
free!' 

b At that time, Scotland had no king. The battle of 
Stirling was in 1297. The battle of Falkirk was in 1298. 
The Scots remember Wallace as their first great leader. 

c 1 They treated the Scots very cruelly. 2 The Scottish 
nobles did not fight together against the English but 
instead fought each other. 3 Wallace's army of two 
thousand men defeated an English army of ten 
thousand. 4 But in 1298, in the battle of Falkirk, the 
English won against the Scots. 

4 1 . . . of flying. 2 . . . of each other. 3 . . . to me. 
4 . . . with his son. 5 . . . about the party. 6 . . . with 
your work. 7 . . . bytat his words 8 . . . to him. 

Follow-up 
In pairs, students say what they know about the real 
~ i l l i a m  Wallace. 

~ a ~ e s c r i ~ t  
3 During the thirteenth century, the English sent their 

nobles and soldiers to Scotland to take land from 
Scottish people. They treated the Scots very cruelly. At 
that time, Scotland had no king. The Scottish nobles 
did not fight together against the English but fought 
each other. William Wallace was not a nobleman but 
he was a brave man. He fought against the English 
and many Scotsmen came to join him. He and his 
men trapped small groups of English soldiers and 
killed them. In 1297, at Stirling, Wallace's army of 
two thousand men defeated an English army of ten 
thousand. As a result, Wallace was made Guardian of 
Scotland by the Scottish nobles. But in 1298, in the 
battle of Falkirk, the English won against the Scots. 
This was because many Scottish nobles fought with 
the English! The English killed Wallace with great 
cruelty in 1305. But the Scots remember him as their 
first great leader. 

(Based on Braveheart. Level 3.) 
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Lesson 2 I Heroes I 1 
I 

0 Work in pairs. What i s  happening in this 
picture? What century is it, do you think? 
What country could it be? 

@ a What do you know about the film 
Braveheart? The passage below tells the 
story of the novel and film Braveheart. The 
story is based on the life of William Wallace. 
Read the passage and match the picture in 
Exercise 1 with a sentence in the passage. 

/ 

During the thirteenth century, the English wanted 
to control Scotland. The Scots were frightened 

(1) - the English, who were very cruel 
(2)  - them. The Scottish nobles were jealous 
(3)- each other and fought each other, not 
the English. William Wallace was a farmer's son. 
The English killed his father, his brother, and many 
years later, the woman he loved. Wallace was very 

angry (4) - the English. He started fighting 
the English and many Scots came to fight with 
him. His men were good (5) 
killing groups of English soldiers. Then the English 
sent an army of ten thousand men to Stirling in 
Scotland. With an army of only two thousand men, 
Wallace defeated the English. Because of this, he 
was made Guardian of Scotland by the Scottish 
nobles. Shocked (6) England's defeat, the 
King of England sent his son's wife, Isabella, to talk 
to Wallace. The young man and woman were very 
attracted to each other. Then, in a second battle 
at Falkirk, the English defeated Wallace and the 
Scots army. This was because many Scottish 
nobles fought with the English! Once again the 
English King sent lsabella to talk to Wallace. The 
King wanted to trap Wallace, but lsabella told the 
Scotsman and he got away. The English finally 
killed Wallace with great cruelty in 1305. As he 
died he cried, 'We will be free!' 

(Based on Braveheart. Level 3.) 

b Complete the gaps in the passage with 
these prepositions: 

by of (2) with to at 

c Which parts of the story are true, do you 
think? Which parts do you think are 
probably untrue and are there to make a 
good story? 

7- @ a W Listen to this passage about William 
Wallace. It gives you the facts that we know 
are true. Were you correct in your answer to 
Exercise 2, part c? What parts of the story in 
Exercise 2 are not included in this passage? 

b Listen again. What new things do we 
learn in this passage? 

c Write down the sentences in this listening 
passage that have the same meaning as the 
sentences below. 
1 The English were very cruel to the Scots. 

2 The Scottish nobles fought each other, not the 
English. 

3 With an army of only two thousand men, 
Wallace defeated the English. 

4 In a second battle at Falkirk, the English 
defeated Wallace and the Scots army. 

0 Complete the second sentence so that it has 
the same meaning as the first. Use these 
prepositions: 

at about by to with of 

1 He is afraid of flying. He is  frightened . 
2 Jealousy is  often a problem with brothers and 

sisters. Brothers and sisters are often jealous 

3 Please don't treat me so cruelly. Please don't 
be so cruel . 

4 He spoke angrily to his son. He was angry 

5 The idea of the party is  exciting. I feel excited 

6 Your work really pleased me. I was pleased 

7 His words surprised everyone. Everyone was 
surprised . 

8 Please be polite when you talk to him. Please 
be polite . 

@ Work in pairs or small groups, if possible, of 
the same nationality. Choose a national hero 
or heroine and prepare a short talk about 
his/her life. 

PENGUIN READERS INSTANT LESSONS BOOK 2 by MARY TOMALIN O Penguin Books 2002 



Lesson 22 Heroes 2 

Teacher's Notes 

(Level: 3 

Skills: Reading; speaking; writing 

Function: Defining 

Language: Defining relative pronoun 'who' as 
subject 

Vocabulary: Gender nouns 

Presentation ( lo  minutes) 

1 Ask students: What is happening in these two pictures? 
Elicit answers. (For example: A house is on fire. A little 
girl is at a window. She can't get out of the house. A man 
goes into the house and rescues/saves her.) Teach any 
vocabulary that arises. Then ask: What can we call the 
man? Elicitlgive the answer: A hero. Ask: W h y  can we 
call him a hero? Elicit answers. (Because he did 
something very brave and good.) Elicit the factitell 
students that the feminine form of hero is heroine, 
and also that the plural of hero is heroes. Finally, ask 
students to complete the sentence in question 3. Elicit 
answers or give students the answer yourself (for 
example: A hero is someone who does something brave 
and good.). Point out that the sentence is actually two 
sentences (A  hero is someone. He does something brave 
and good.). On the board, show students how the He 
of the second sentence is replaced by the word who. 
Explain that this is because someone and he refer to ' 
the same person. 

Practice (3s minutes) 

2 a Put students into pairs. Students read the 
descriptions, using their dictionaries to look up new 
vocabulary. Students discuss the questions. Elicit 
answers and encourage discussion. 

b Write sentence 1 on  the board. Ask students to 
complete the sentence. Then in pairs, students 
complete the remaining sentences. Check answers 
orally. 

3 This exercise tests students' general knowledge as well 
as practising the relative pronoun as subject. For this 
reason, it is probably helpful to put students in 
groups of three or four as they can then pool 
knowledge. Pre-teach any vocabulary you think 
necessary (for example, the word apartheid = the Sozrth 
African system of separating white and black people). Go 
through the example with students. Students then 
write answers to the exercise in pairs. Check answers 
orally. 

4 (Optional activity) Tell students that there are some 
words in English - only a few - that have masculine 
and feminine forms. As an example, write the word 
king on the board and elicitlgive students the word 
queen. Put students into pairs. They do the exercise, 

using their dictionary to look up new \-cxabulav. 
Check answers orally. 

Further practice (1s minutes) 

5 Explain that a role model is someone you admire and 
would like to  resemble. The meaning is different from 
hero because they do not have to be especially brave 
and good (for example, pop stars are role models for a 
lot of young people). Put students into groups of 
three. (Alternatively, put them into pairs. In that case, 
they must select two role models from a total number 
of four. This will make the exercise shorter.) For step 
3, make sure that students understand that they must 
try and persuade the group to choose their role 
models. Walk round and give help where necessary. 
Finally, ask groups/pairs to say which role models 
they finally selected and why. 

2 a Suggested answers: All of them are 
heroes/heroines. Swanson is a hero because he saves 
nuns and children from Apache Indians. This is very 
brave of him. Charlie Babbitt is a hero because he 
gives up a lot of money because he loves his brother. 
This is a very good thing to do. Princess Diana is a 
heroine because she did a lot of work with the sick 
and poor. 

b Suggested answers: 1. . . have come to kill him. 
2 . . . have surrounded their wagons. 3 . . . lives in 
hospital. 4 . . . did a lot of work for the poor and the 
sick. 

3 2 It was Nelson Mandela who ended apartheid in 
South Africa. 3 It was John Kennedy who was 
murdered in 1963. 4 It was Mao Tse-tung who wrote 
The Little Red Book. 5 It was Mikhail Gorbachev who 
ended communism in Russia. 6 It was Adolf Hitler 
who started the Second World War. 

4 heroihe, waitress, uncle, goddess, prince, king, bride 

Follow-up 
Ask students to complete the following sentences in 
three different ways: 

I like people who . . . 
I dislike people who . . . 
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Lesson 22 Heroes 2 

@ Answer these questions. 

1 What is happening in these two pictures? 
2 What can we call the man? 
3 Complete this sentence: 

A hero is a man who . . . 

@ a Work in pairs. Read these descriptions of 
three Level 3 Penguin Readers. Which of 
these people are heroes or heroines, in your 
opinion? Explain why you think this: 
Charlie Babbitt Swanson Princess Diana 

S t  Agnes' Stand Swanson has killed a man and 
is running away from the dead man's friends. As 
he crosses the desert, he sees that nine Apache 
lndians have surrounded two wagons. Inside are 
three nuns and seven children. Swanson saves 
the nuns and the children. Then a nun saves 
Swanson from the men who have come to kill 
him. 

Rain Man Charlie Babbitt thinks he will get a 
lot of money when his father dies. But the 
money goes to a stranger - an autistic man who 
lives in hospital. Then Charlie finds out that this 
man is  his brother! Charlie kidnaps him. He says 
he will not return his brother to the hospital 
until he (Charlie) gets the money. But Charlie 
learns that love is more important than money. 

Princess Diana The beautiful princess Diana 
became famous all over the world when she 
married Prince Charles of Britain. Diana's 
marriage ended, but millions of people loved her 
because of her work with the poor and the sick. 
In the last year of her life, she worked to stop 
the use of landmines. The world will not forget 
her. 

b Try not to look at the descriptions. 
Complete these sentences. 

@ Work in pairs or small groups. Look at the 
names of the famous people below. Write 
sentences as in the example. 

Adolf Hitler Nelson Mandela 

Example: 1 This politician made the British leave 
India. It was Candhi who made the British leave 
India. 
1 This politician made the British leave India. 
2 This politician ended apartheid in South Africa. 
3 This American politician was murdered in 

1963. 
4 This politician wrote The Little Red Book. 

5 This politician ended communism in Russia. 
6 This German politician started the Second 

World War. 

@ There are a few words in English that have 
masculine and feminine forms. Fill in the 
gaps below. 

Masculine form 

hero 

waiter 

bridegroom 

Feminine form 

aunt 

princess 

queen 

@ work in groups of three. 

1 Each student writes down on separate slips of 
paper the names of two famous people who 
are role models for them. One of these role 
models must be a man and the other a 
woman. 

2 The slips of paper are then placed in the 
middle of the group. One student then reads 
out all the names of the role models on the 
slips of paper. 

3 From these six role models, the group must 
agree on two. 

1 Swanson is escaping from men who. . . 
2 Swanson saves the nuns from lndians who . . . 
3 Mr Babbitt's money goes to a man who . . . 
4 Diana was a princess who . . . 
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Lesson 23 Fairy tales 

Teacher's Notes 

Skills: Reading; speaking; writing 

Function: Telling a story 

Language: Infinitive 'to' used to express purpose 

( Vocabulary: Fairy tales and magic I 

from students. Students then ask their partner these 
questions. Students will probably find that some 
questions elicit an answer beginning with becalisr 
while others elicit an answer beginning with to. (See 
Key below.) 

c Encourage discussion for this question. 

Further practice (15 minutes) 
Important note 4 If you think students need the help, ask the whole 
Cut along the dotted line at the bottom of the class to choose a fairy tale. Choose individual 
student's worksheet. The slips of paper will be used at students to tell the story and give help with language 
the end of Exercise 3a. where necessary. In pairs, students then write the 

Presentation (20 minutes) 

1 Check that students understand the word fairy tale (a  
story for children in  which magical things happen). 
Students read the words, using their dictionaries to 
look up new vocabulary. Elicit answers, encouraging 
students to  give reasons for their answers. 

2 Students read the passage in pairs, using their 
dictionaries to  look up new vocabulary. Explain that 
the beginning and ending of this story are the 
traditional way of starting and finishing a fairy tale. 
For question 1, write the complete answer on the 
board: She leaned down to look a t  herself in  the water. 
Ask: W h a t  did she want  to do? W h y  did she lean down? 
Explain that when we want to show someone's 
purpose we use to. (She leaned down because she . 

wanted to look at herself in  the water.) Point out that 
we can answer questions asking why using either to or 
because. Students read the passage again and answer 
the questions. Check answers orally. Questions 3 and 
6 also practise to used for purpose. Encourage students 
to answer in both short and long sentences. (For 
example: W h y  did the princess put out her hand? To pick 
up the frog./She put out her hand to pick up the frog.) 
Encourage discussion for question 7. 

Practice (25 minutes) 

3 a Look through the passage and pre-teach vocabulary. 
Students read the passage. Ask some questions to 
check students understand the story: Where did the 
young king live before he came to the palace? W h y  did he 
live there, do you think? W h a t  did the young king plan to 
wear for the coronation? Describe his dreams. W h a t  did 
the young king wear when he went to the church? In 
pairs, students then write the beginning and ending 
of the story (about 3-5 lines each.) Walk round and 
give help where necessary. If time allows, ask some 
pairs to read out their work. Then hand out the slips 
of paper you cut out from the worksheet. These slips 
give the beginning and ending of the story. Ask them 
how similar or different their beginnings and endings 
were to the real ones. 

b Students write five questions about the story 
beginning with the word why. Elicit some questions 

story. Alternatively, put students in pairs. They choose 
and write a fairy story without help from you, using 
their dictionaries to look up new vocabulary. 
Encourage students to use one or two purpose phrases 
with to in their story. If time allows, ask some 
students to read out their story. 

1 witch, giant, princess, king, dragon, gold, forest, frog, 
prince, palace 

2 1 She leaned down to look at herself in the water. 
2 She saw a big black frog. 3 She put out her hand to 
pick up the frog. 4 Because she didn't like to see an 
animal cry. 5 The frog turned into a handsome 
prince. 6 To meet her parents. 7 Because it is about 
things that cannot really happen. A frog cannot turn 
into a prince. And fairy tales are about princes and 
princesses. 8 Open answer 

3 b Example questions and answers: Why did the 
old king send his men to the forest? To bring his 
grandson to the palace. Why were people working 
night and day? To make the young king a gold coat 
and a jewelled crown. Why were men diving from the 
ship?'~o find pearls. Why were men digging in a dry 
river? To find jewels for a king's crown. Why did 
people shout angrily at the young king? Because he 
was wearing an old coat and a rose in his hair. 

c Suggested answer: It is our thoughts and feelings 
that make us beautiful. Because of his dreams, the 
young king understood that poor people worked hard 
for him and he did not want this. He wore an old 
coat and a rose because he felt so sorry for them. He 
wanted to show people that he did not want them to 
kill themselves for him. He became very beautiful 
inside and so a miracle happened and his outside 
became beautiful too. 

Follow-up 
In groups, students take turns to tell part of a fairy 
story that they all know. 
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Lesson 23 Fairy tales 

@ Work in pairs. Which of these words might you find in a fairy tale? 

witch giant airport princess king passport dragon postoffice 
gold forest hotel frog phone prince palace electricity 

@ Work in pairs. Read this fairy tale. Answer the questions below. - 
I 

Once upon a time there was a beautiful princess. One day the princess was sitting by the palace lake. She 
leaned down to look a t  herself in the water. (She liked to look at herself, you see.) But instead she saw a 
big black frog. The frog jumped out of the water. 'Pick me up!' it said in a sad little voice. The princess was 
a kind girl and she put out her hand to pick up the frog. The frog hopped up her arm to her shoulder. 
'Ugh!' said the princess. 'Please kiss me,' said the frog and started to cry. The princess didn't like to see an 
animal cry. So she kissed the frog. Suddenly the frog turned into a handsome prince. The princess took the 
prince to the palace to meet her parents. The king and queen liked the prince a lot - he was very rich. 
The prince and princess married and lived happily ever after. 
\ C- -4 / 

1 Why did the princess lean down? 5 What happened next? 
2 What did she see in the water? 6 Why did the princess take the prince to the palace? 

3 Why did the princess put out her hand? 7 In what way is this story a fairy tale? 

4 Why did the princess kiss the frog? 8 What do you think this story is trying to teach us? 

@ a Work in pairs. Read this fairy tale by Oscar Wilde, a famous English dramatist. The beginning 
and ending of the story is missing. Write the beginning and the ending. 

king. They prepared the young king for his coronation. He knew that people were working day and night to 
make him a gold coat and jewelled crown. Thatmight the young king dreamt that he was in a long low room. 
Thin, pale men and children were working in this room, making gold cloth for his coat. 'Why do you work so 
hard?' asked the young king. 'Rich men own us. We work to live but they pay us too little and we die,' they 
answered. Then the young king dreamt about a ship. Men were diving from the ship to find pearls. The 
young king learnt that the pearls were for his crown. The young king had another dream. Poor men were 
working in a dry river, breaking the rocks with tools. 'They are digging to find jewels for a king's crown,' he 
was told. The next morning was the day of the coronation. But the young king did not wear his beautiful 
gold coat and jewelled crown. He went to the church dressed in-an old coat, with a rose in his hair. People 
shouted angrily a t  him. In the church, the young king turned to face the people. Then the sunlight shone 

b Read the story again. Write five questions about the story. Begin the questions with the word 
'why'. Ask your partner these questions. 

c What is this story trying to teach us, do you think? 

@ Work in pairs or small groups. Think of a fairy tale you know and tell the story. 

11111111111------1-----------11111----------------- 

The Young King 
Beginning: A king's daughter married an ordinary man, a painter, and had a son by him. The king was very 
angry and secretly killed the painter. He ordered his men to take the baby to a forester and his wife. They 
had no children and they took the child in. 
Ending: His coat became more beautiful than gold cloth. The rose in his hair shone brighter than any jewel. 
Everyone fell on their knees. They saw that he was truly a king. 
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Lesson 24 Ghosts I 

Teacher's Notes 

Level: 4 

Skills: All four skills are practised 

Function: Telling a story 

Language: To seelhear someone (walking); When 
+ past simple + past simple 

Presentation (20 minutes) 

1 Use the picture to elicitlteach the words ghost/chains. 
In pairs, students describe the ghost. Give help with 
vocabulary where necessary. 

2 a Look through the tapescript below and pre- 
teach any vocabulary you think necessary. Check 
students understand the rubric and the question. Play 
the passage once or twice. Elicit answers to the 
question. The questions that follow in part b will 
elicit fuller answers. 

b Go through the questions with students and check 
they understand them. Play the passage again and 
check answers orally. 

c Check students understand the part-sentences. 
Explain they are sentences from the passage and 
students must listen and complete them. Play the 
passage once or twice while students complete the 
sentences. Check answers orally. 

d Elicit answers and encourage discussion. 

Practice (20 minutes) 

3 Go through the introduction to the exercise with 
students. Check that students understand that the 
ghost was in the middle of standing in the moonlight 
when Mr Otis saw him. Students work in pairs. Check 
answers orally and correct where necessary. 

4 Go through the introduction and point out that 
sentence 2 happens immediately after sentence 1. 
Students do the exercise in pairs. Check answers orally 
and correct where necessary. 

Further practice (20 minutes) 

5 Put students into pairs. Go through the rubric with 
students and check they understand it. If you feel 
students need the help, elicit some ideas. Students 
then work on their ideas in pairs. Walk round and 
give help where necessary. Then, as a whole class 
activity, elicit ideas from students. Use the 
opportunity to teach any new vocabulary that 
emerges. Choose five of the best ideas and ask 
students to write them up on the board. The class 
then votes for the best idea. 

6 Students write their ghost story in pairs or small 
groups. Walk round and give help where necessary. 

2 a His eyes are red, his hair is grey, and his chains are 
rusty. The ghost feels shocked and angry after meeting 
Mr Otis. When two 'little figures in white' throw a 
pillow, the ghost is frightened, so he disappears. 

b 1 A bottle of oil. 2 Because the ghost's chains are 
rusty. 3 He feels shocked and angry. Perhaps he feels 
like this because Mr Otis isn't frightened of him. 
4 They are children. 5 Because the children throw a 
pillow at him and frighten him. 

c 1 a terrible old man 2 really must put some oil 3 if 
you need it. 4 the bottle of oil 5 a deep and terrible 
cry 6 a door opened. 7 into the wall. 

3 I heard the children laughing loudly. 2 John watched 
her walking down the street. 3 I can see them 
talking. 4 She saw the old man leaving the house. 
5 We heard him talking on the phone. 6 She thinks 
she saw them going into a restaurant. 

4 1 When he saw them, they ran away. 2 When they 
arrived, everyone stood up. 3 When Mrs Brown told 
her daughter, her daughter laughed. 4 When the tree 
fell down, it killed two people. 5 When I looked up, 
she smiled at me. 6 When Michael finished his meal, 
he went upstairs. 

Follow-up 
Students write the story of the ghost in Exercise 2. 

Tapescript 
2 He saw a terrible old man facing him in the pale 

moonlight. The old man's eyes were as red as fire, and 
he had long grey hair which fell over his shoulders. 
His clothes were in the style of an earlier century, and 
they were dirty and full of holes. Heavy, rusty chains 
hung from his arms and legs. 

'My dear sir,' said Mr Otis, 'you really must put 
some oil on those rusty chains. For that purpose I'm 
giving you a small bottle of Smith's Rising Sun Oil. 
According to the makers, you only have to use it 
once. It's quite famous in America. Everybody uses it, 
and you will see that there are letters from well- 
known Americans printed on the bottle.' 

Mr Otis put the bottle down on a small table. 'I'll 
leave it there for you,' he said. 'I'll be happy to give 
you more if you need it.' Then the Ambassador went 
back to his bed. 

For a moment the Canterville Ghost did not move. 
He was shocked and angry. Then he knocked the 
bottle of oil violently on to the floor and hurried 
away down the passage. A strange green light shone 
from his body, and he screamed - a deep and terrible 
cry - into the night. When he reached the top of the 
stairs, a door opened. Two little figures in white 
appeared out of the darkness, and a large pillow flew 
past his head! The ghost quickly did the only thing 
that appeared safe. He disappeared into the wall. 

(The Canterville Ghost and Other Stories. p6. Level 4.) 
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Lesson 24 Ghosts I 

Work in pairs. Describe this picture. 

- 
*--I Listen to this passage. An American ambassador called a a, 

Mr Otis meets the ghost in the picture on the left. What new 
information do we learn about the ghost from the passage? 

b Answer these questions. 
1 What does the Ambassador give the ghost? 

2 Why does he do this, do you think? 

3 How does the ghost feel about this? Why do you think helit feels 
like this? 

4 Who or what are the 'two little figures in white', do you think? 
5 Why does the ghost disappear? 

c Listen again. Complete these sentences. 
1 He saw facing him in the moonlight. 
2 You on those rusty chains. 

3 1'11 be happy to give you more 

4 Then he knocked violently on to the floor . . 
5 . . . and he screamed - - into the night. 

6 When he reached the top of the stairs, 
7 He disappeared 

d Do you like this story? Say why/why not. 

@ Look at these two sentences: Mr Otis saw the ghost. The ghost was standing in the moonlight. 
We can make them one sentence: Mr Otk saw the ghost standing in the moonlight. 
Do the same with the sentences below. 
1 I heard the children. They were laughing loudly. 

2 John watched her. She was walking down the street. 

3 1 can see them. They're talking. 
4 She saw the old man. He was leaving the house. 
5 We heard him. He was talking on the phone. 
6 She thinks she saw them. They were going into a restaurant. 

0 Look a t  these two sentences: He reached the top of the stairs. A door opened. We can make them 
one sentence: When he reached the top of the stairs, a door opened. Do the same with the 
sentences below. 
1 He saw them. They ran away. 4 The tree fell down. It killed two people. 

2 They arrived. Everyone stood up. 5 1 looked up. She smiled at me. 

3 Mrs Brown told her daughter. Her daughter laughed. 6 Michael finished his meal. He went upstairs. 

@ After his meeting with Mr Otis and the two children, the ghost is very upset. The job of a ghost is 
to frighten people and this family were not frightened at all. The ghost decides to make the family 
sorry and really frighten them . . . 
Work in pairs. What do you think the ghost does to really frighten the family? Think of one or two 
ideas . . . 

0 Work in pairs or small groups. Write a ghost story. Use the language you practised in Exercises 3 
and 4. 
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Lesson 25 Ghosts 2 

Teacher's Notes 
2 a 1 had died 2 had come 3 had disappeared 

4 dreamtldreamed 5 woke 6 passed 7 invited 
Level: 8 looked 9 were standing 10 had 
Skills: Reading; speaking; writing 

3 (v) (iv) (iii) (vi) (ii) (i) 
Function: Telling a story 

Language: Past perfect tense Follow-up 
In pairs, students tell the ghost story from Exercises 2 
and 3. Encourage them to use the past perfect tense. 

Presentation (15 minutes) 

1 a Ask students to look at (i) and (ii). For each 
example, they must decide which event happened 
first. Elicit answers. Elicitlpoint out the fact that we 
use the past perfect tense when we need to make it 
clear (as in example (ii)) that one event happened 
before another. In (i), the second event happens after 
the first. This is shown by the order of the sentences 
and the use of the past simple in both sentences. In 
(ii), the use of had in the second sentence shows that 
the second event happens before the first. Point out 
that we only use the past perfect when we are talking 
about the past. Point out that the past perfect is 
formed by using had + past participle. 

b Students complete the sentences in pairs. Tell them 
that many different endings to the sentences are 
possible but they must use the past perfect tense. 
Check answers orally and correct where necessary. 

Practice (25 minutes) 

2 a Look through the passage and pre-teach any 
vocabulary you think necessary. Put students into 
pairs. Students read the passage, which narrates the 
first half of a ghost story. Students put the verbs in 
brackets into the correct past tense - either the past 
simple, past perfect or past continuous. Check 
answers orally and give explanations where necessary. 

b Ask: How do you think the story ends? In pairs, 
students discuss the answer to this question. Elicit 
suggestions from students. 

3 a In pairs, students put the sentences telling the 
second half of the story in the correct order. 
Encourage students to use their dictionaries to look 
up new vocabulary. Check answers orally and correct 
where necessary. 

b Check students understand the questions. Students 
discuss the questions in pairs. Then as a whole class 
activity, elicit answers and encourage discussion. 

Further practice (20 minutes) 

4 Put students into pairs. If you feel students need the 
oral practice, ask them to tell the story before they 
write it. Walk round and give help where necessary. If 
time allows, ask some students to read their story out 
to the class. Correct major errors. 
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Lesson 25 Ghosts 2 

@ a Which action happened first in (i) and (ii) below? In which sentence is the past perfect tense 
used and why? 
(i) I arrived late. I missed my bus. (ii) I arrived late. I had missed my bus. 

b Work in pairs. Complete these sentences using the past perfect tense. 

1 I got up late because 5 1 so I couldn't afford to buy anything. 
2 1 didn't have much for dinner because . 6 We couldn't understand why they 
3 1 was very late for a meeting. When I got there 7 She was very upset. Her son 

everyone 8 Mr Jones was angry with his wife because she 
4 Yesterday I met a man who 

@ a This passage tells the first half of a ghost story. Put the verbs in brackets into the correct past 
tense. 

with his elderly cousin, Mr Abney. One November evening, Mr Abney's housekeeper, Mrs Bunch, told 

Stephen about two other children who (2) (to come) to live with Mr Abney. Strangely, both 

children (3) (to disappear) . That night, Stephen (4) (dream) that he saw a thin 

boy lying in the bath with his hand pressed over his heart. When Stephen (5) (to wake) 

was standing outside the bathroom. But there was no one in the bath. Time (6) (pass) 

March, 181 2, Mr Abney (7) (to invite) Stephen to come to his library that night. That 

evening Stephen (8) (to look) out of his window. Two children (9) (to stand) 

(Baed on 'Lost Hearts', from The Locked Room and Other Ghost Stories. Level 4.) 

b Work in pairs. How do you think the story ends? 

e a The sentences below tell the second part of the story in Exercise 2. Put the sentences in the 
right order. 

(i) They might try to take the heart of the person who had killed them . . . 
(ii) The only danger was that the children might return. . - 
(iii) An old book was open on the table and Stephen went to read it. 
(iv) Mr Abney was lying dead in his chair and there was a large hole in his chest. 
(v) Stephen was badly frightened but he went down to the library. 

(vi) It explained how a person could control the world if they took out the hearts of three children. 

b Work in pairs. Answer these questions. 
1 Did you expect the story to end like this? Say whylwhy not. Is the ending very different to your ending? 
2 Do you like the way the story ends? Try and explain your feelings. 

@ Choose one beginning and one ending from the sentences below and write a short ghost story. 
Try and use the past perfect tense once or twice. 

Beginning Ending 
I woke because I heard a strange sound. I had never been more frightened in my life. 

I knew that the house had a ghost. They didn't believe me. 

They told me not to do it. I never went there again. 
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Lesson 26 Business 

Teacher's Notes 

4 

All four skills are practised 

Functions: Discussion; Giving an opinion 

Language: Should; Ought to 

( Vocabulary: Business phrases I 

Presentation (2s minutes) 

1 For question 3, explain that to run in this sense means 
to manage. Students do the exercise in pairs. Check 
answers orally. 

2 J'F:( a Look through the tapescript. Pre-teach 
vocabulary and check students understand the rubric. 
Ask the questions in part a and elicitlgive answers. 
(Greenpeace is an organization/a group that works to 
protect the environment. The Body Shop sells cosmetics 
made from natural inaterials.) 

b Check students understand the sentences. Play the 
passage once or twice, while students do the exercise. 

c Elicit answers to the question (see Key below). 
Encourage students to use both structures in their 
answers. Point out that should and ought to mean the 
same. However, we use should more often than ought 
to. Remind students to say the to in ought to. Point out 
that we use shoz~ld/ought to when we want to say that 
something is a good idea and/or when we want tosay 
that something is someone's duty. 

Practice ( i s  minutes) 

3 This exercise practises affirmative forms of should and 
ought to and the negative form of should. It also 
teaches the layout of a letter. Check students 
understand the rubric and go through the example 
with them. Explain that we do not often use ought to 
in the negative form. Explain that the title Ms does 
not tell us whether a woman is married or single. 
Students do the exercise in pairs. 

Further practice (20 minutes) 

4 Check students understand the questions and 
vocabulary. Put students in groups to discuss the 
questions. Then elicit answers from the whole class 
and encourage discussion. In pairs, students then 
write answers to the questions. 

1 1 homework 2 success 3 a family 4 a mistake 
5 surprised 

2 b 1 True. 2 False. In 1985 Anita worked with a group 
called Greenpeace to stop companies putting waste 
and poisons into the sea. 3 True. 4 True. 5 False. In 
1989 Anita ran a campaign to stop the burning of 

trees. \t7e do not know if she actually stopped the 
burning of trees. 6 True. 7 False. \fan? business 
people were surprised by Anita's campaigns. They 
were only interested in profit. 8 True. 

c Suggested answer: Anita thinks companies should 
try and make the world a better place. They ought to 
look after the environment. 

3 You shouldn't write your name above your address. 
Your address ought to be on the right-hand side of the 
page. You should put the name of the town and the 
postcode. You shouldn't end the letter 'Your friend'. 
You shouldlought to put 'Yours sincerely'. You 
shouldn't write your name on the same line. Your 
name should/ought to be on the next line. 

4 Suggested answers: 1 A multinational is a company 
that has branches in a number of countries. 
2 Multinational companies create jobs for many 
people. They often sell a very good product. Their 
products are often cheaper than other smaller 
companies. 3 Workers in developing countries make 
products for multinationals, but they are very badly 
paid for their work. They create a lot of waste and this 
waste is not good for the environment. 4 They 
should pay workers in developing countries more. 
They ought to take care of the environment. They 
should be very careful with waste and where they put 
it. They make millions of dollars and they ought to 
give a lot of money to charity. 

Follow-up 
Ask students to write a letter to Anita Roddick telling 
her what they think of her company and her 
campaigns. 

j'F: Tapescript 
1 . . . Anita wanted to do more than just run a 

respansible business. She thought that business could 
give her the opportunity to make the world a better 
place. So in 1985, she started working with a group 
called Greenpeace to stop companies putting waste 
and poisons into the sea. As part of the campaign to 
keep the seas clean, The Body Shop paid for 
advertising and gave its customers information about 
the problem. Over the next few years, The Body Shop 
worked with other groups on campaigns to save rare 
animals and to help people who had been wrongly 
put in prison. In 1989, Anita ran a campaign to stop 
the burning of trees in the forests of Brazil. The 
campaigns were a chance for The Body Shop's 
employees to learn about these problems, and they 
were a11 expected to help Anita to make them 
successful. Other business people were surprised by 
Anita's campaigns. The 1980s was a time when many 
business people were only interested in profit. 

'Why does she spend so much time trying to save 
the world?' they asked. 'She should be in her office, 
running her business like a normal businesswoman.' 

(Women in Business. pp.34-35. Level 4.) 
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Lesson 26 Business 

0 Work in pairs. In each line on the right, there is a word that cannot be used with the verbs on 
the left. Underline these words. 
1 to make a profit a mistake homework 
2 to give information success help 
3 to run a family a business a campaign 

4 to save a person a company a mistake 

5 to have an opportunity surprised a chance 

@ a @ You will hear a passage about Anita Roddick, the businesswoman who started The Body 
Shop. Before you listen to this passage, answer these questions: 
What is Greenpeace, do you think? What do you think The Body Shop sells? 

b Listen to the passage. Are these statements true or false? 
1 Anita wanted to make the world a better place. 
2 In 1985 Anita stopped Greenpeace putting waste and poisons into the sea. 
3 The Body Shop told its customers that companies were poisoning the sea. 

4 The Body shop has tried to save rare animals. 

5 In 1989 Anita stopped the burning of trees in Brazil. 
6 Anita thought her employees should help her with her campaigns. 
7 Many business people agreed with Anita and wanted to help her. 
8 Other business people thought Anita Roddick ought to spend more time on her business, The Body Shop. 

c How does Anita Roddick think companies should/ought to behave? 

@ Work in pairs. A customer who does not know Anita Roddick writes a letter to her. Correct the 
mistakes in the letter. 
Example: You shouldn't saylput Dear Roddick. You should/ought to say Dear Ms Roddick. 

I want t o  say how much I admire you and your company. I 'think you are doing wonderful 
work. Well done! 

0 Work in pairs or small groups. Discuss the questions below. These words may help you: 

create product developingcountries waste theenvironment charity 

1 What is a multinational company? 
2 In what ways are multinational companies good for the world? 
3 In what ways are they bad for the world? 
4 How should multinational companies behave? 
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Lesson 27 Business 2 

Teacher's Notes whole class. Check answers orally and give 
explanations where necessary. 

Skills: Reading; speaking; writing 

Functions: Talking about necessity; Giving an 
opinion 

Language: To need to; To have to; Should + base 
verb; Ought to + base verb 

Vocabulary: Business phrases 
/ 

Presentation (15 minutes) 

1 Go through the questions with students checking 
understanding and explaining meaning where 
necessary. Check that they understand that should and 

Further practice (1s minutes) 

5 Check that students understand the question. Put 
students into small groups to discuss the question. 
Encourage them to use the structures practised in the 
lesson. Walk round and give help where necessary. 
Then as a whole class activity, have a class discussion 
about the question. Use the opportunity to teach any 
vocabulary that arises. Elicit ideas from students and 
put the best ideas on the board. The class then votes 
for the three most important 'ingredients'. Finally, 
students write their answer to the question. 

ought to mean the same - the idea that something is a 4 1 What does a manager need to understand? 2 Who 
good idea or that it is your duty. Explain that we use should governments sell their businesses to? 3 What 
should more often than ought to. We don't usually use should directors and managers do? 4 Why do we have 
ought to in questions. Elicit the factlpoint out that to to accept that we know nothing? 5 What do 
need to means that it is necessary to do something. companies need to be prepared to do? 6 How should 
Also elicit the factlpoint out that to have to means companies do their work? 7 What do managers need 
that a situation outside oneself makes something to study? 8 What shouldn't workers have? 
necessary. Sometimes need to and huve to mean more 
or less the same. Point out that the negative form of 
to have to (I don't have to . . .) means that something is Follow-up 
not necessary. If you feel students need the help, Ask students to write answers to Exercise 2, part b. 
briefly elicit answers to the questions. Make sure that 
students say the to in ought to. Students then do the 
exercise in pairs. Elicit answers and correct major - 

errors. 

Practice (30 minutes) 

2 a Put students into pairs. Students match the ideas of 
the management consultants with the dates of their 
year of birth and death. Encourage students to use 
their dictionaries to look up new vocabulary. Check 
answers orally. Encourage students to explain why 
they matched the passages and dates as they did. 

b Students answer the questions in pairs. Encourage 
them to use the structures practised in Exercise 1. 
Then as a whole class activity, elicit answers and 
encourage discussion. Correct major errors. 

3 This exercise practises the negative use of to have to 
meaning that something is not necessary. Go through 
the rubric and questions with students, checking 
understanding. Do the first question with the whole 
class. Encourage students to  answer in complete 
sentences. (Example answer: I travel a lot so I don't 
huve to start work at  the same time each day.) Students 
then ask and answer the questions in pairs. Elicit 
answers from students and correct major errors. 

4 (Optional activity) This exercise practises the 
question form of the structures. Point out that 
Exercise 3 shows how to form the question form of to 
have to and to need to. Do the first question with the 
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Lesson 27 Business 2 

@ Work in pairs. Answer the questions below. 

1 Name four things you should do this week. Explain why you ought to do them. 
2 Imagine that you own a small company. One night, someone breaks into your office and steals all your 

word processors. What do you need to do? 
3 What kind of work do you do? What are the things that you have to do in your work? 
4 Is there anything you don't have to do today, but have to do by the end of the week? 

@ a Work in pairs. Below are the ideas of four important management consultants. Match each 
passage with one of the dates below. The dates give the year of birth and year of death of the 
consultants. Explain why you have matched the passages and dates in this way. 

(i) 1942- (ii) 1856-1 91 7 (iii) 1909- (iv) 1875-1 966 
\ 

r~ The ideas of Peter Drucker: The purpose of modern businesses is to serve society - businesses shoul 
use their power responsibly, A manager needs to understand where he wants to go - the idea of 
'management by objectives'. Workers are the most important part of a company and they ought to help 
manage the company. Information and ideas have a higher value than oil, wood and iron. Governments 
should sell their businesses to private companies. 
B The ideas of Alfred P Sloan: Managers at all levels should take responsibility. Directors and managers 
should really listen to people before taking decisions. Competition is good for business. A new product 
creates a new market. 
C The ideas of Tom Peters: Companies ought to put their workers first. Things change so fast we have 
to accept that we know nothing. Companies need to be prepared to think in new ways. Companies 
hould do their work as well as possible - the idea of excellence. 

b Answer these questions. 

1 What are the five management ideas described above that you most agree with? Give reasons for your 
opinion. Try and use some of these structures in your answers: 
should ought to to need to to have to 

2 Are there any of these management ideas that you don't agree with? What are they? Explain why you 
don't agree. 

@ Work in pairs. lmagine that you are a sales representative (sales rep) for a publishing company. 
You travel all over the country visiting bookshops. Ask and answer these questions. 

1 Do you have to start work at the same time each day? Explain whylwhy not. 
2 Do you have to s i t  a t  a desk every day? 
3 Do you have to sign in and out? 
4 What kind of qualities do you need to have for your work? 
5 Do you put in expenses? Do you needlhave to explain what they are? 

@ Below are the answers to some questions about the passage in Exercise 2. Write the questions. 

1 Where he wants to go. 5 To think in new ways. 
2 Private companies. 6 As well as possible. 
3 Really listen to people. 7 The way workers do things. 
4 Because things change so fast. 8 Responsibility. 

@ Work in pairs. Discuss this question: 

In your opinion, what are the three most important ingredients for a successful business? 
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Lesson 28 Family I 

Teacher's Notes 

f 
Level: 4 

Skills: Reading; speaking; writing 

Function: Talking about relationships 

Language: Phrasal verbs 

Vocabulary: Family and relationships 

Presentation (30 minutes) 

1 a Put students into pairs. They read the passages and 
answer the questions, using their dictionaries to look 
up new vocabulary. (You may need to explain 
stepmother/stepchildren. Elicit further stepfamily and 
family vocabulary - perhaps by drawing a family tree 
on the board.) Elicit answers and encourage 
discussion for question 3. 

b 1 Elicit the factlpoint out that the verbs listed are 
phrasal verbs (verbs followed by an adverb or 
preposition.) Choose one or two of the phrasal verbs 
(for example: to come round, to turn into) and 
elicitlteach their meaning (to visit, to become). Point 
out that the verb and adverb take on a new meaning 
when put together. If you feel students need the help, 
go through all the phrasal verbs teaching their 
meaning. Students then do the exercise in pairs. 
Alternatively, students do the exercise without further 
explanation from you, using their dictionaries to look 
up the phrasal verbs. Check answers orally and 
encourage students to repeat sentences from the 
passage using the phrasal verbs. 

(Optional activity) Point out that in passage B, the 
phrasal verbs in the passage are in italics. If you feel 
students need the help, do the exercise as a whole 
class activity. Go through the passage, inviting 
students to guess the meaning of the phrasal verbs 
and to replace them with one of the verbs below. Give 
explanations where necessary. Alternatively, students 
do the exercise in pairs, using their dictionaries. 
Check answers orally and give explanations where 
necessary. 

Pracf ice (10 minutes) 

2 a Do the exercise as a whole class activity, going 
through the questions and inviting students to say 
which phrasal verb should be substituted. Explain 
meaning where necessary and give other examples. 
Make sure that students say the whole question using 
the phrasal verb. You may wish to point out that 
where the phrasal verbs introduced in this lesson have 
an object (for example: M y  family stood by  me), the 
object almost always follows the phrasal verb. 
However, there are many phrasal verbs where the 
object can also be placed in between the verb and 
particle. The only example of this type of phrasal verb 

in this lesson is the verb to bring up (She brolight up 
her family or She brought her family up.) Explain 
that there is no  method to distinguish between these 
two groups of phrasal verbs. One simply has to learn 
which group a phrasal verb belongs to. 

b (Optional activity) Students ask and answer the 
questions in pairs, replacing the phrases in italics with 
phrasal verbs. Encourage students to talk in answer to 
the questions. 

Further practice (20 minutes) 

3 Look through the role-play and pre-teach any 
vocabulary you think necessary. Go through the 
rubric with students and check they understand it. 
Put students into groups of four and assign each 
student one of the roles. Ask students to silently read 
all four roles. Briefly ask check questions to make sure 
they understand. Briefly elicit suggestions from 
students as to what each character might say. Put 
students into groups of four to do the role-play. Walk 
round and give help where necessary. If time permits, 
choose one or two groups to act out the role-play for 
the class. Correct major errors. 

4 (Optional activity) Ask students to write about ten 
lines describing their childhood. 

1 a 1 She loves him very much. When she and Mr 
Knightley marry, the couple choose to live with 
Emma's father because Emma cannot bear to leave 
him. 2 She does not love her or treat her well. She 
does not give Adeline pretty clothes or presents. She 
does not allow her to receive visits or letters at her 
boarding school. 3 Open answer. But students might 
be interested to know that excerpt A is based on 
Emma, a fictional story by Jane Austen; and excerpt B 
is based on Falling Leaves, an autobiography by 
~ d e l i n e  Yen Mah. Both books are Level 4 Penguin 
Readers. 

b 1 (i) comes to live at (ii) takes care of (iii) dies (iv) 
admires (v) are raised by (vi) becomes (vii) visits the 
house (viii) have left 
2 (i) put up with (ii) to turn to (iii) get on with 
(iv) brings up (v) grow up 

2 a 1 . . . fallen out? 2 . . . look forward to seeing 
3 . . . stand by 4 . . . look up to 5 . . . fed up with 

Follow-up 
Write seven of the phrasal verbs on the board. Ask 
students to write sentences using these verbs. 
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Lesson 28 Family I 

0 a Work in pairs. Read these descriptions of the family l~ fe  of two girls. Answer the questions below. 

m ~ m m a ' s  mother dies when Emma is five. Emma and her sister are lovingly raised by their father and ~ i a  
Taylor, a woman who comes to live at the family home. By the time Emma is seventeen, both Miss Taylor 
and her sister have left to get married. Emma becomes a beautiful young woman and takes care of the 
house for her father. A neighbour, Mr Knightley, often visits the house. Emma admires him and it is  a long 
time before she realizes that she is  in love with him. The two marry. But Emma cannot bear to leave her 
ather and Mr Knightley comes to live with Emma and her father. 

Adeline Yen Mah is the fifth child of a Chinese businessman. Adeline's mother dies soon after Adeline's 
birth and her father marries again. But Adeline's stepmother does not get on with her stepchildren. She has 
two children of her own and they are brought up in luxury. Her stepchildren, however, grow up without 
such things as pretty clothes and presents. Poor Adeline has no one to turn to. She is sent to boarding 

\ school and is not allowed to receive visits or even letters. But Adeline becomes a clever young woman and / 
\ realizes she cannot put up with her home situation any longer. Eventually she starts a new life in America / 

as a doctor, and brings up her own family, a happy one. 

1 Describe Emma's relationship with her father. How do we know this? 
2 How does Adeline's stepmother feel about Adeline? How do we know this? 

3 One of these stories is true. Which one is it, do you think? Give reasons for your opinion. 

b 1 Find words/phrases in passage A that mean: 
(i) to move in (ii) to look after (iii) to pass away (iv) to look up to (v) to be brought up by (to bring 
up) (vi) to turn into (vii) to come round (viii) to move out 

2 Find phrasal verbs in passage B that mean: 

(i) to tolerate (ii) to ask for help (iii) to have a good relationship with 

(iv) to raise (v) to grow from childhood to adulthood 

@ a Work in pairs. Replace the phrases in italics below with a phrasal verb from the list below. 

to look up to to fall out to look forward to to stand by to be fed up with 

b Ask and answer the questions, using the phrasal verbs. 

1 Have members of your family ever quarrelled badly? 

2 Do you feel happy when you know you are going to see your family? 
3 Would your family support you if you had a serious problem? 
4 Is there anyone in your family you really admire? 
5 Do you ever get annoyed and bored with members of your family? 

@ Work in groups of four. Act out this role-play about a family. The father has decided that the 
whole family must talk together about their problems. Everyone is very truthful to  each other. 
Finally, for the first time, the two children understand that their stepmother really does love them. 

The stepmother: You have married a man whose first wife died. He has two children, a boy aged seven 
and a girl aged ten. You try very hard to be kind to them but sometimes, when they are rude to you, you 
get angry. You want them to trust and love you as you love them. 
The father: You have two children. Your first wife died in a car accident. After three years, you married 
again. The atmosphere at home is  often not very happy. You try not to take sides but it is difficult. 
The daughter: You are eleven. You remember your mother very clearly and do not want anyone to take 
her place. You don't like your stepmother although she is kind and loving to you. You want her to leave. 
The son: You are eight. You don't have clear memories of your mother. Your sister doesn't like your 
stepmother so you don't either. 

0 Write about ten lines describing your childhood. 
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Lesson 29 Family 2 

Teacher's Notes 

Level: 4 

Skills: All four skills are practised 

Function: Describing resemblances 

Language: To look like; To be like; To like 

Vocabulary: Characteristics and physical features i 1 
Presentation (15 minutes) 

1 Elicit the fact that this is a family photograph. Ask 
students: W h o  does Rebecca look like? (She looks like her 
father.) Then ask: W h o  does Jonathan look like? (He looks 
more like his mother.) You might want to pre-teach the 
words character, extrovert and colouring. Students then 
do the gap passage in pairs. Students may well have a 
problem with gap number 4 as this asks them to use 
the verb to be like. Do not give them the answer until 
they have completed the exercise. Then go through 
the answers with them and explain that we only use 
the verb to look like for physical resemblances. When 
we are talking about other kinds of resemblances we 
use to be like. Give explanations where necessary for 
the other gaps - for example, remind students that we 
always say the same. 

Practice (2s minutes) 

2 rn Look through the rubric and the tapescript - 
below and pre-teach any vocabulary you think 
necessary. Go through the rubric and questions with 
students and check they understand them. Play the 
passage once or twice and elicit answers to questions. 
Play relevant sentences again where necessary. 
Encourage discussion for question 2. When students 
have finished discussing this question, tell them that 
at the end of Oliver Twist, it is discovered that the 
woman in the picture was Oliver's mother. 

3 Go through the wordslphrases above the sentences, 
teaching their meaning where necessary. Students do 
the exercise in pairs. Check answers orally and give 
explanations where necessary. 

4 Teach the word inkblot. Go through the examples 
with students. Ask students: W h a t  can you see in 
inkblot I ?  Elicit answers using all three structures. 
Students then do the exercise in pairs. As a whole 
class activity, ask more students to say what they can 
see in the inkblots and correct mistakes. Use the 
opportunity to teach any new vocabulary that arises. 

Further practice (20 minutes) 

5 Go through the questions with the class, eliciting 
answers. Students do the exercise in pairs or small 
groups, asking and answering. Walk round and give 
help where necessary. As a whole class activity, correct 
major errors. 

6 Go through the rubric and examples with students. 
Play the game as a whole class activity. Students then 
play the game in pairs or small groups. Walk round 
and give help where necessary. 

Key 
1 1 looks 2 the 3 same 4 is 5 like 6 like 7 as 8 like 

2 1 It is a picture of a lady. She has a beautiful face but 
her eyes are sad. Oliver feels that her eyes follow him 
when he moves. Mr Brownlow notices that Oliver 
looks like the woman in the picture - the eyes, the 
head and the mouth are exactly the same. Mrs 
Bedwin moves the picture because she thinks it upsets 
Oliver, but Oliver tells her that he likes it. Mrs Bedwin 
says she will hang the picture up again when Oliver is 
better. 2 Open answer 

4 1 I take after my grandfather in character. 2 I 
resemble my sister. 3 I like you. 4 My aunt is the 
relation I like best. 5 My sister and I have a good 
relationship. 6 What was the weather like in Paris? 

Follow-up 
Students write a brief description of their family, 
saying who they resemble in looks and character. 

rn Tapescript 
2 Oliver stayed in bed in Mr Brownlow's house for 

several weeks. He was quite ill. When he was a little 
better, he was able to sit in a chair and talk to Mrs 
Bedwin. She was an old lady who looked after the 
house for Mr Brownlow. 

His new friends were very kind to him. Mrs Bedwin 
smiled at him and she fed him well. 

One day he was carried downstairs to Mrs Bedwin's 
room. He stared at a picture of a lady on the wall. 

'Are you fond of pictures, dear?' said Mrs Bedwin. 
'I dpn't know,' said Oliver. 'I have seen very few. 

That lady has a beautiful face. But her eyes look so sad 
and they follow me when I move.' 

'Oh!' cried the old lady. 'Don't talk in that way, 
child. You are weak after your illness. Let me move 
your chair, and then you won't see it.' 

Then Mr Brownlow came down to see Oliver. As 
they were talking, Mr Brownlow looked at the picture. 

'Mrs Bedwin!' he cried suddenly. 'Look there!' As he 
spoke, he pointed to the picture above Oliver's head 
and then to the boy's face. The eyes, the head, the 
mouth - they were exactly the same. 

The next day, when Oliver came down to Mrs 
Bedwin's room for breakfast, the picture had gone. 

'Why have they taken it away?' he asked. 
'It seemed to upset you, child,' said Mrs Bedwin. 
'Oh, no, it didn't upset me,' said Oliver. 'I liked it.' 
'Well,' said the old lady, 'we will hang it up again 

when you are better.' 

(Oliver Twist. p.24. Level 4.) 



Lesson 29 Family 2 

0 Work in pairs. Look a t  this family picture. 
Complete the gaps in the passage. 

Rebecca (1 ) like her father. She has 

same nose and mouth and her hair is 

colour. But she (4) not like 

her father in character. Her father is  very extrovert i 
and Rebecca is  quieter, (5) 

Jonathan looks more (6) his mother than 

his father. He has the same colouring (7) 

mother. In character he is (8) 
< 

@ Listen to this passage. It is taken from 
the Penguin Reader of a famous nineteenth 
century novel called Oliver Twist. In this 
episode, a poor young orphan called Oliver 
Twist goes to stay in the house of a kind old 
gentleman called Mr Brownlow. Listen and 
answer the questions below. 
1 What do we learn about the picture? 
2 How do you think the picture might be 

important to the story of Oliver Twist? 

@ Rewrite the phrases in italics below so they 
have the same meaning. Use one of these 
words or phrases in each sentence: 

to like relationship to be like 
to take after to resemble relation 

1 I'm like my grandfather in character. 

2 1 look like my sister. 
3 I'm fond of you. 
4 My aunt is the member of our family I like 

best. 
5 My sister and I get on very well. 
6 How was the weather in Paris? 

@ Work in pairs. What can you see in these 
inkblots? Make sentences as in the examples 
below. 
This one looks like a ship. This one's like a bird. 
I can see a dog in this one. 

e Work in pairs or small groups. Ask and 
answer these questions. 

Who do you look IikeJresemble in your family? 
Who are you like in character? Who do you take 
after? How are you like them? 

@ Work in pairs or small groups. We use the 
verb 'to be like' when we compare things. 
Play this game. One student thinks of an 
object but does not say what it is. Helshe 
compares it to something and gives reasons 
for this. The other students ask questions. 
Example: Student A: I'm thinking of an object. 
Student B: What's it like? 
Student A: It's like a cow. 
Student B: Why is it like a cow? 
Student A: Because it's got four legs. It's also like 

a tree. 
Student C: Why is it like a tree? 
Student A: Because it's made of wood. 
Student C: OK, it's got four legs and it's made of 

wood. Is it a chair? 

Student A: Yes, it is. 

P F h I C l  l lh l  R F A n F R q  I N q T A N T  I  F < < n N <  R n n K  3 hv M A R Y  Tnl '4Al IN 63 Pcano~lin R n n k c  711117 A 2 



Lesson 30 Dangerous situations I 

Teacher's Notes 

Skills: All four skills are practised 

Function: Talking about possibilities 

Language: The second conditional (e.g. If they 

i found you here they would kill us.) I 

Presentation (15 minutes) 

1 H a and b Look through the tapescript below and 
pre-teach any vocabulary you think necessary. Go 
through the rubric and questions with students and 
check they understand them. Play the tape and elicit 
answers to the questions. Play relevant sentences 
again where necessary. 

c Elicit answers from students. (No, it is impossible or 
very unlikely that they will happen.) Ask: How do we 
know this? Elicit the factlremind students that this is 
the second conditional structure - I f  + past simple + 
would + base verb. When this structure is used, we 
know that the speaker thinks that something is 
unlikely or impossible. It is an imaginary situation. 

Practice (35 minutes) 

2 In this exercise, a description of an episode is divided 
into sections A-E. After each section, students are 
asked questions using the second conditional. Look- 
through the narrative and pre-teach any vocabulary 
you think necessary. Put students into pairs. They 
read a section and then answer the questions that 
follow it. If you feel students need the help, do 
section A with the whole class. When students have 
completed the exercise, as a whole class activity, elicit 
answers from students and encourage discussion. 
Correct where necessary. 

3 Go through the example with students. Students do 
the exercise in pairs. Elicit answers and correct where 
necessary. 

Follow-up 
Students write answers to the questions in Exercise 2. 

H Tapescript 
1 'When I opened my eyes, I saw a little girl by my side. 

'Oh, I'm so glad,' she whispered softly, as I looked at 
her. 'You will be all right now, won't you?' 

I had never heard a sweeter voice. I had never seen 
anything as beautiful as her dark eyes and thick dark 
hair. I thought of her then as a beautiful spring 
flower. Now, when I see a spring flower, I still think of 
her. Perhaps she liked my face too. She told me 
afterwards that she did. I sat up. 

'What's your name?' she asked. 'How did you come 
here? And what have you got in your bag?' 

'They're fish for my mother, but I'll give you some if 
you want.' 

'Oh, you've hurt your feet!' she cried. 'And you have 
no shoes. Is your mother very poor, boy?' 

'No', I answered crossly. 'We could buy this whole 
field if we wanted to. My shoes are in this other bag. 
But who are you? I've never seen anyone like you 
before. My name's John Ridd. What's your name?' 

'Lorna Doone.' 
Doone! To me the name was terrible! She was one of 

the Doones who had killed my father. But her voice 
touched my heart and I could not hate her. Her 
beautiful hair fell down on to her shoulders. There 
were lights and shadows in her eyes like sunlight in a 
deep forest. 

1 stood up and touched her hand and tried to make 
her look at me. But she turned away and started to 
cry; she was so ashamed of her name. 

'Don't cry,' I said. 'I'm sure you've never hurt 
anyone. I'll give you all my fish, Lorna, and catch 
some more for Mother. But don't cry.' 

'Why did you come here?' she asked. 'The Doones 
would-kill us both if they found you here with me.' 

(Lorna Doone. pp.8-10. Level 4.) 

Further practice (lo minutes) 

4 Go through the vocabulary with students. Go through 
the example also. Point out that would is used (I 
wouldn't go scuba diving) because we are talking about 
an imaginary situation. If you feel students need the 
help, elicit answers from them. In pairs or small 
groups, students discuss the questions. As a whole 
class activity, elicit answers from students. 

Key 
1 a 1 He thinks she is sweet and beautiful. 2 They are 

in 'the Doone valley'. This is a valley owned by the 
Doone family. 

b 1 Lorna 2 John 3 John 4 Lorna 
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Lesson 30 Dangerous situations I 
- 0 a Listen to this passage, in which a 

boy called John Ridd meets a little girl called 
Lorna Doone. Answer these questions. 

1 What does John Ridd think of Lorna Doone? 
2 Where are they? 

b Listen again. Who says these things? 

1 How did you come here? 
2 We could buy this whole field if we wanted 

to. 
3 I'm sure you've never hurt anyone. 

4 The Doones would kill us both if they found 
you here with me. 

c Look a t  sentences b 2 and 4. Will these 
things happen, do you think? How do you 
know? 

e Read this description of an episode in the 
Penguin Reader, King Solomon's Mines. The 
story takes place in the nineteenth century. 

looking for his brother. Alan Quatermain tells Sir 
Henry that he believes his brother was looking for 
King Solomon's Mines. These are mines deep in ' 
the African desert. Only one man has ever 
reached the mines, which are full of uncut 
diamonds. No one has ever returned from the 
mines alive. Sir Henry asks Quatermain to 
accompany him to the mines. He says he will pay 

What would you do if someone offered you this 
job? If you decided to go, what would you take 
with you on the journey? 

companions reach King Solomon's Mines. An old 
witch called Caqool accompanies them to the - 
mines. The men know she wishes them harm. 
They travel deep down into the mine and finally 
come to a rock wall. Part of the wall moves and I 

\ the men can see into the treasure room, which is a 
\ room about ten feet square. There are three stone I 

oxes against the wall. 

What would you do if you were Quatermain? 
What would you do if you were Cagool? What 
do you think is  in the boxes? 

O F h e  men go into the room. The bores are full of > 
ncut diamonds. 

What would you do if you saw those diamonds? 

p<uddenly the rock door starts closing. Cagool i s  
trapped and killed by the door, but the men are 

What would you do if this happened to you? 
What would you say? What would you think? 

W f t e r  twenty-four hours in the room, the men f i n h  
a stone ring in the floor. 

What would you do if you found a stone ring in 
the floor? What do you think happens next? 

@ Work in pairs. What would you do in these 
situations? Write complete sentences. 

Example Situation 1 : If I saw someone really 
famous in the street, I would smile at them. 
1 You see someone really famous in the street. 
2 Your best friend wins a million dollars. 

3 Someone gives you a dog for your birthday. 

4 A colleague tells lies about you at work. 

5 You know your best friend has killed someone. 

0 Work in pairs. Do you think the sports below 
are dangerous? Say why/why not. Would 
you do any of them? 

Example: Scuba diving is dangerous and there 
are dangerous animals in the water. I wouldn't 
go diving. But it sounds very exciting. 

0 "  

scy ba diving 

R5$gG- mountaineerinq - 
sailing 
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Lesson 3 1 Dangerous situations 2 

Teacher's Notes 

Level: 4 

Skills: f Reading; speaking; writing 

Language: Defining relative pronoun as object 
and subject; relative pronouns 'whose' 
and 'where' 

Presentation (10 minutes) 

1 a Go through the examples with students. Ask 
students to complete the sentences or complete them 
yourself if necessary. Show students how, in each case, 
the relative pronoun replaces the words in bold type 
in the second sentence. Point out that we use the 
relative pronoun where when we mean in or to a place. 

pronoun that the game does not practise is the word 
whosp). Students then play the game in pairs or 
groups. Walk round and give help where necessary. 

Key 
1 1 . . . first name is 'Love'. 2 . . . everyone knows 

everyone else. 3 . . . always tells the truth. 4 . . . goes 
everywhere with me. 5 . . . really liked you. 6 . . . we 
are discussing. 

2 (1) who (2) where (3) whose (4) that 

3 1 I really enjoyed the book (that) you gave me. 
2 London is a city where you can disappear. 3 He is 
someone (who/whom) I shall never forget. 4 He is 
the man whose sister lives near you. 5 Where's the 
child who got lost in the park? 6 1 know a place 
where we can walk for miles. 

4 a lC; 2B; 3A; 4D 
Point out that in examples 3 and 4, who/that refers to b l(ii). The first ending talks about the young man's 
the subject of the second sentence. In examples 5 'uncle'. It is not his uncle, it is his father who is in 
and 6, who/that refers to the object of the second hospital. 2(i). The second ending says the girl rides 
sentence. Point out that we need not say the relative away from 'the mountain'. She is in a valley, not a 
pronoun in examples 5 and 6. For example 5, point mountain. 3(i). The second ending talks about a 
out that whom is formal and not often used. 'window'. There is no window in this room. 4(ii). The 

first ending talks about a 'school'. They are not in a 
Practice (30 minutes) school, they are in a house. 
2 Put students into pairs. Students read the situations, 

using their dictionaries to look up new vocabulary. Follow-UD 
I 

They complete the gaps with the pronouns. Check 
In pairs, students describe another 'dangerous 

answers orally, giving explanations where necessary. situation' that they have read about or seen in a film. 
3 Students do the exercise in pairs. Check answers orally Encourage them to use a relative pronoun if possible. 

and give explanations where necessary. 

4 (Optional activity) a Look through the text and pre- 
teach any vocabulary you think necessary. For each 
situation in Exercise 2, two different endings are given 
in this exercise. In pairs, students match the paired 
endings with the situations in Exercise 2. Check 
answers orally. 

b In pairs, students discuss which of the two endings 
is the real ending in the book. (For each pair of 
endings, there is a mistake in one of them. Do not tell 
students this - allow them to discover it as they read.) 
Elicit answers from students. (For example: The first 
ending talks about the young man's 'uncle'. It is not his 
uncle, it is his father who is in hospital.) Correct major 
errors. 

Further practice (20 minutes) 

5 Students should write three or four lines for each 
situation. Encourage them to use a relative pronoun if 
they can. Walk round and give help where necessary. 
If time allows, ask some students to read out their 
work to the class. 

6 Play this game as a whole class activity so students 
understand how to play it. Students take turns to 
choose any noun from Exercises 2 and 4 and define 
that noun using a relative pronoun. (The only relative 
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h Lesson 3 I 
L 
? 0 Look at these examples of the relative 
4 
I pronoun. Complete these sentences. 

f? 1 WHOSE: I have a friend. Her first name is 
'Love'. I have a friend whose 

i? 2 WHERE : We live in a town. In this town 
everyone knows everyone else. We live in a 

tf town where 
3 'WHO' AS SUBJECT: He is a man. The man 

4 
I always tells the truth. He is a man who 

4 'THAT' AS SUBJECT: I have a book. The 
book goes everywhere with me. I have a 
book that 

5 'WHOITHATIWHOM' AS OBJECT: You met 
people. They really liked you. The people 
(who) you met 

6 'THAT/WHICH1 AS OBJECT: It is a subject. 
We are discussing that subject. It is a subject 
(that) 

@ Below are four descriptions of dangerous 
situations from Penguin Readers stories. 
Complete the gaps with these words: 

whose where that who 

A A private detective goes to see a psychiatrist 

(1) may know something about a 
murder. While they are talking, someone 
knocks the detective out and he wakes to find 
himself in a small room with no window. 

B A young girl rides her horse into a valley 

(2) she and her horse become 
trapped by a herd of wild horses. A huge 
white stallion attacks the girl's horse while she 
hides by the rocky wall of the valley. 

C A young man (3) father is a Mafia 
chief hears that his father has been shot by 
members of another Mafia family. He goes to 
visit his father in hospital and finds that his 
father's guards have been sent away. The 
young man stands guard over his father, 
knowing that men may come to kill his father 
a t  any moment. 

D A man and his family are trapped in a house 
by birds (4) have suddenly 
become very dangerous. The birds fly against 
the windows and break them with their sharp 
beaks. 

Dangerous situations 2 

@ Write each pair of sentences below as one 
sentence, as in the examples in Exercise 1. 

1 I really enjoyed the book. You gave me the 
book. 

2 London is a city. You can disappear in this 
city. 

3 He is someone. I shall never forget him. 
4 He is the man. His sister lives near you. 
5 Where's the child? He got lost in the park. 
6 1 know a place. We can walk for miles in this 

place. 

a Work in pairs. For each situation in 
Exercise 2, two endings are given below. 
Match the endings with the situations. 

1 (i) Members of the other Mafia family arrive 
and succeed in killing the young man's uncle. 
(ii) The police arrive. They hit the young man 
and try to take him away, but he resists them 
until his own family arrive. 

2 (i) An older man who the girl is staying with 
rescues her and the horse. But he gets killed in 
doing so. 
(ii) The girl manages to ride her horse away 
from the mountain and escape to safety. 

3 (i) He shouts 'Fire'. He hits the man who 
comes to the door, and is able to escape. 
(ii) He is able to open the window and escape. 

4 (i) They escape at night when the birds are 
sleeping. They drive away from the school to a 
safe place. 
(ii) The story ends here. But we know the 

. birds will kill them. 

b Which ending is the real ending in the 
book, do you think? Why do you think this? 

@ Work in pairs. Choose two situations from 
Exercise 2. Write the ending that you would 
like to see. 

0 Work in pairs or small groups. Play this 
game. Choose a noun from the situations in 
Exercise 2 or 4. Define that noun. 

Example: A hospital is a place where sick people 
are treated. 



Lesson 32 War I 

Teacher's Notes 

Level: 4 

Skills: f All four skills are practised 

Language: So . . . that . . . (e.g. We were so 
hungry that we ate everything.) 

( Vocabulary: Phrases associated with war I 

Presentation (15 minutes) 

1 a Look through the tapescript and pre-teach 
any vocabulary you think necessary. Ask students: 
Hrzve you heard of The Diary of Anne Frank? If they 
have, ask students to tell you what they know. If they 
haven't, go through the rubric with students and 
elicit background information about the position of 
Jews in the war. Play the passage once or twice while 
students complete the chart. Check answers orally 
and play relevant sentences again where necessary. 

b Write the incomplete sentence on the board. Play 
the target sentence again so that students can give 
you the completed sentence. Ask students: Why did 
Anne and Margot go downstairs again? (Because the guns 
were very loud and this frightened them.) Now write two 
sentences on the board: The guns were very loud. They 
went down. Say: We can write this as one sentence. Elicit 
the target sentence again and write it beneath the two 
sentences: The guns were so loud that they went down.. 
Point out that we sometimes omit that in the 
sentence. 

c Ask students to listen to the passage again and 
complete the sentences. Explain that they will not 
find the exact sentence in the passage but the 
meaning will be there. Check answers orally. Play 
relevant sentences again where necessary. 

d Students will probably be able to answer this 
question without hearing the passage again. (See Key 
below.) 

Practice (30 minutes) 

2 Check students understand the rubric and example. 
They do the exercise in pairs. Check answers orally. 

3 a Check students understand the rubric. (Annexe = 

separate building added to a larger one.) In pairs, 
students read the passage and explain the humour in 
it. Elicit answers and encourage discussion. Go 
through the same procedure with part b. Correct 
major errors. 

Further practice (1s minutes) 

4 Put students into pairs. Elicit suggestions as to what 
students could write. They may want to invent an 
imaginary incident. Encourage students to use the 
structure so . . . that.  . . at least once. If time allows, 
ask some students to read out what they have written. 

Key 
1 a 1 A terrible bombing raid started. 2 The planes flew 

away. 3 There was another raid. 4 More planes came. 
Anne ran to her father's bed. 5 Anne fell asleep in her 
own bed. 6 They heard the news that Mussolini had 
gone and the King of ltaly was leading the 
government. 

b . . . we went down again. 

c 1 . . . her legs shook. 2 . . . she ran to her father's 
bed. 

d Probably not. She sounds so frightened. It sounds 
new to her. She describes it in a lot of detail. 

2 1 She was so happy that she sang all day. 2 The 
children were so tired that they slept all day. 3 It was 
so dark that they could not see anything. 4 It was so 
difficult that I could not do it. 5 It was so cold that 
we did not go out. 6 Sarah is so kind that everyone 
loves her. 7 The story was so funny that people could 
not stop laughing. 8 His accent is so bad that people 
can't understand him. 

3 a Suggested answer: Anne makes the annexe sound 
like an unusual hotel, one that is free, with slimming 
food, where you take exercise, study and even sing. 
The problems are presented as interesting features. 

b Anne has a sense of humour and is full of life. The 
family must keep very quiet at certain times. There is 
not much food (low fat). The place is damp and they 
can only bathe once a week. 

Follow-up 
Give students the listening passage as a dictation. 

Tapescript 
1 There was a terrible bombing raid yesterday. It started 

at about two-thirty in the afternoon. Margot and I 
were upstairs, but the guns were so loud that we went 
down again. The house shook, and the bombs kept 
falling. I was holding my 'escape bag'. But walking on 
the streets is as dangerous as an air raid on the 
Annexe. I know that I can't really leave. After half an 
hour the planes flew away, and the smell of fire was 
everywhere. There was thick smoke over the city, like 
fog. Later, after dinner, there was another raid. The 
bombs came down again like rain, and we heard from 
British reports that Schiphol Airport was bombed. We 
could hear the noise of the planes all the time, and 
we were very frightened. My legs were still shaking 
when I lay in bed that night. At midnight, more 
planes! I ran to father's bed and did not fall asleep in 
my own bed until half past two. But at seven o'clock 
in the morning we heard some wonderful news about 
Italy! Mussolini has gone, and the King of Italy is 
leading the government there now. 

(The Diary of a Young Girl. pp.20-21. Level 4.) 



Lesson 32 War I 

0 a 3 This passage is taken from the @ a Anne and her family could not leave their 
Penguin Reader, The Diary of a Young Girl: hiding place, the 'secret annexe'. They knew 
Anne Frank. Anne Frank was a Jewish that if they left, they would be caught by 
teenage girl living in hiding in Amsterdam the Nazis. Read Anne's humorous guide to 
during the Second World War. She kept a the secret annexe below. Explain the 

diary which became very famous. Listen to humour. 
this passage. Write down the events that 
happened at the times given in the chart b What can we learn about Anne from this 
below. passage? What do we learn about her 

family's life in the annexe? 
1 2.30 p.m: 

2 3.00 p.m: 

3 After dinner: For Jews and other people without homes 

4 Midnight: Open all year round: Near to the centre of 
Amsterdam, but in a quiet street with trees. 

5 2.30 a.m: Price: Free. 

6 7.00 a.m. Food: Low Fat. 
Water: In the bathroom (sorry, no fixed bath) 

and also on some of the walls . . . 
b Listen and complete the sentence: Rest hours: From 10 p.m. to 7.30 a.m.; 10.1 5 

a.m. on Sundays. This is for your 
Margot and I were upstairs, but the guns were 

so loud that Use of language: Speak softly at all times and not 
in German. 

Exercise: Every day. 
c Complete these sentences. You will not Lessons: Offered in English, French, and other 
find them in the passage. 

1 Anne was so frightened by the second raid 
Sundays and holidays.) 

that Lunch: A light meal from 1.1 5 p.m. to 1.45 p.m. 

2 Anne was so frightened by the third raid that Dinner: Sometimes a hot meal, sometimes not. 
The time of dinner changes because of 
radio news broadcasts. 

Bath: The moveable bath can be used by all 

d Do you think Anne has experienced a guests after 9 a.m. on Sundays. You may 

bombing raid before? Say whylwhy not. 

Rewrite the sentences below as one (Adapted from The Diary of a Young Girl. p.15. 
sentence, as in the example below. Level 4.) 

Example: We were very hungry. We ate 
everything. We were so hungry (that) we ate 0 Imagine that You are h n e  Frank- Use what 

everything. you have learnt about her life to write an 

1 She was very happy. She sang all day. imaginary diary entry for her. 

2 The children were very tired. They slept all 
day. 

3 It was very dark. They could not see anything. 
4 It was very difficult. I could not do it. 
5 It was very cold. We did not go out. 
6 Sarah is very kind. Everyone loves her. 
7 The story was very funny. People could not 

stop laughing. 
8 His accent is very bad. People can't 

understand him. 

- - - - - -  - - 



Lesson 33 War 2 

Teacher's Notes 

Level: 4 

Skills: All four skills are practised 

Function: Reporting what has been said 

Language: Reported speech: statements 

Vocabulary: Phrases associated with war 

Presentation (35 minutes) 

1 Ask students the questions and elicit answers. Teach 
any new vocabulary. 

2 Put students into pairs. Tell students that the passage 
they are going to read is taken from a famous novel 
and film called Dr Strangelove. Tell them to ignore the 
italics and numbers beside certain sentences. (Explain 
that they refer to Exercise 5.) Students read the 
passage and answer the questions. Encourage them to 
use their dictionaries to look up new vocabulary. Elicit 
answers to the questions and give explanations where 
necessary. Encourage discussion for question 4. 

3 a Put students into pairs. They briefly discuss the 
difference between the two sentences. Elicit answers 
and if necessary, explain that sentence (i) is direct 
speech and gives us the actual words of the speaker. 
Sentence (ii) reports what the person said but does 
not give us the actual words. To make the difference 
absolutely clear, illustrate the difference by asking a 
student a question (for example: What's the time?), 
eliciting an answer (Three o'clock) and asking a second 
student: What  did he/she say? (He/she said it was three 
oklock.). Explain that this is reported speech. 

b Point out that in reported speech, when the main 
verb (the first verb) is in the past, the second verb 
goes one step back into the past: I have becomes I had. 
If you feel students need the help, do this exercise as 
a whole class activity, writing the changes on the 
board. If not, students can do the exercise in pairs. In 
that case, check answers orally and give explanations 
where necessary. 

Practice ( lo  minutes) 

4 Look through the tapescript below. Pre-teach 
any vocabulary you think necessary. Go through the 
rubric with students and check they understand it. 
Play the passage once or twice. Students put the 
sentences in the correct order as they listen. Check 
answers orally and play relevant sentences again 
where necessary. 

Further practice ( is  minutes) 

5 Do the first sentences with the whole class. Write the 
beginning of the sentence on the board: Kivcl said 
(that) . . . Elicit the answer and complete the sentence. 

Point out that we can either say tlz~lt or leave it out. 
Students then do the exercise in pairs. Check answers 
orally and correct where necessary. 

Key 
1 1 It shows a nuclear bomb explosion (the mushroom 

cloud). 2 A nuclear bomb is different because it is 
very powerful and kills a lot of people. Also it creates 
harmful radiation. 

2 1 They are talking about a target and bomb doors. So 
perhaps they are going to drop a nuclear bomb like 
the bomb in the picture. 2 Zogg can't open them. He 
thinks they must be damaged. 3 He decides to go 
down and look at the doors. 

3 b (i) I worked (ii) I was working (iii) I could work 
(iv) I was going to work (v) I would work (vi) I had 
worked (vii) I had worked (viii) I had worked (ix) I 
had to work (x) I might/could work 

4 (ii), (vi), (v), (i), (iv), (iii) 

5 1 Kivel said they had about nine minutes before they 
reached the target. 2 King told the boys that they 
were going to get there. 3 Kivel said that they had 
fuel for twelve minutes. 4 Zogg told King that there 
was something wrong with the bomb doors. 5 Zogg 
said he couldn't open the doors. 6 King said that was 
impossible. 7 Zogg said he had tried everything. 
8 King said he was going down there. 9 Zogg told 
King that was dangerous. He said that if the doors 
opened, King might fall out. 10 King said that was a 
chance he had to take. 

Follow-up 
Find another passage with dialogue in it and ask 
students to put the statements into reported speech 

Tapescript 
4 King pulled back on the controls and the bomber 

started climbing. He said, 'OK, Dietrich, now you take 
her up to three thousand metres while I go down 
again to the bomb doors.' 

Dietrich sat down again, and King went back down 
to the bombs. He remembered a problem with the 
doors he had experienced once before. This time he 
knew how to solve the problem. With some difficulty, 
he climbed on to Dear John and found a broken 
connection. He made the connection and sat down 
on Dear John. Zogg looked down at him anxiously. 
He said, 'Are you all right, King?' 

'Sure,' said King. He looked carefully at his watch. 
When he thought they were over their target, he 
pressed a switch. Nobody ever knew what went 
through King's mind in the next few seconds. The 
bomb doors opened and Dear John began to fall. King 
fell with it, shouting and holding on to his hat. Three 
minutes later, Dear John exploded. 

(Dr Strangelove. pp.52-53. Level 4.) 
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0 Look a t  this picture. Answer the questions. 
1 What does this picture show? 
2 How is it different from other bombs? 

@ Work in pairs. The passage below is taken 
from the Penguin Reader of a famous novel 
and film called Dr Strangelove. Read the 
passage and answer the questions below. 

'That's good,' said King. 'We're going to get there, boys.' 
'We've got fuel for twelve minutes,' said Kivel. 
King thought about what he should do. He was thinking about this when Zogg spoke. 
'King, there's something wrong with the bomb doors . . . I can't open them.' 
'That's impossible!' 
'I've tried everything. Come and see for yourself.' 
King said, 'Dietrich. Do you think you can fly this on two-eight-zero and not hit any trees?' 
'Sure,' said Dietrich. He came forward and moved into King's seat. He knew enough to keep 

the plane in the air. He looked ahead anxiously as King went down to see Zogg. 
Zogg moved to the left to let King see the equipment. 

'Try it,' he said. 
King pressed the switch which controlled the bomb doors. Nothing happened. 

'I'm going down there,' he said. 
'That's dangerous, King,' said Zogg. 'If those doors open, you might fall out.' 

1 What's the connection between this passage 3 What does King decide to do about it? 
and the picture in Exercise 1, do you think? 4 What is your reaction to this passage? 

2 What is the problem with the doors? 

@ r Work in pairs. Look a t  these two sentences. Explain the difference between them. 
(i) We've got fuel for twelve minutes,' said Kivel. (ii) Kivel said that they had fuel for twelve minutes. 

b Write in the changes from direct speech to reported speech below. Example: I have = I had 

(i) Iwork= I  (v) I will work = (ix) I must work = 

(ii) I am working = (vi) I worked = (x) I might/could work = 

(iii) I can work = (vii) I have worked = 

(iv) I'm going to work = (viii) I had worked = 

0 In this listening passage, you will hear how the story in Exercise 2 continues. The pilots have 
given the bomb a name. It is  called Dear John. Listen and put these events in the right order. 
(i) The bomb doors open. (iv) King holds on to his hat. 
(ii) King mends a broken connection. (v) He presses a switch. 
(iii) The bomb explodes. (vi) He sits down on the bomb. 

@ Work in pairs. Imagine you are in the bomber control room. You can hear the conversation of the 
bomber pilots in Exercise 2 on radio. Look a t  the sentences in italics. Report what is said. 
Remember the rules about reported speech. 



Lesson 34 Marriage 

Teacher's Notes help, elicit some suggestions from students (for 
example: The couple rnust hal-e sirnilor interests.). 
Students then discuss the question in pairs. Walk 

4 round and give help where necessary. As a whole class 

Skiils: Reading; speaking; writing 

Function: Talking about emotions 

Language: To make someone + verbladjective 

activity, elicit answers from students and encourage 
discussion. Teach any new vocabulary that arises. 
Write students' suggestions on the board. Finally, ask 
students to vote for each suggestion in turn. Tell them 

- - 

Vocabulary: Adjectives describing emotions that they are allowed three votes. In this way students 
can discover what the majority opinion of the class is. 

5 Elicit suggestions from students as to what Scarlett - - 

Presentation (1 5 minutes) could say in the letter. Encourage students to try and 
express Scarlett's feelings - in this way, they will 

1 Put students into pairs. Students read the passage, naturally use some of the adjectives they have learnt 
using their dictionaries to look up new vocabulary. in Exercise 3. Put students into pairs to write the 
They answer the questions. Elicit answers from letter. Walk round and give help where necessary. Ask 
students. Questions 1-3, to some extent, ask students some students to read out what they have written. 
to make inferences about the passage (in other words, Correct major errors. 
to decide that facts not mentioned in the passage 
must be true because of information in the passage). 
However, the passage is taken from the end of the 
Penguin Reader of the very famous book Gone with the 
Wind. Students may have read the book or seen the 
film. In this case they will know the story and will 
not be relying so much on inference to  answer the 
questions. For questions 4 and 5, encourage students 
tb use the structure to make someone + verbladjective 
(Rhett thought he could make Scarlett care. He wanted to 
make her happy.). Elicit the factlpoint out that the 
structure means to cause something to happen/to cause 
someone to do something. For question 5, encourage 
students to express their feelings. For question 6, 
perhaps some of the class have seen the film or read 
the book. Encourage these students to say what they 
know about it and about the heroine. Scarlett. 

Practice (20 minutes) 

2 a Look through the sentences and pre-teach any 
vocabulary you think necessary. Go through the 
model sentences with students. Point out that the 
second example has the meaning of forcing someone to 
do something. 

b Tell students that a number of answers are possible 
for each question. Students complete the exercise in 
pairs. Check answers orally and correct where 
necessary. 

3 Put students into pairs to do the exercise. They should 
use their dictionaries to look up new vocabulary. Elicit 
answers from students, encouraging them to explain 
why they chose the words they did. In this way you 
will discover whether students really understand the 
meaning of the adjectives. Students may wish to use 
adjectives other than the ones in the box. Encourage 
them to do so. 

Fur ther  practice (25 minutes) 

4 Check that students understand the question. 
Elicitlteach the word couple. If you feel they need the 

1 1 They are married but it has not been a happy 
marriage. Scarlett was in love with another man. 
Rhett thought he could change this and make Scarlett 
love him. But now he doesn't care any more and has 
decided to leave Scarlett. This is very sad, because 
Scarlett has at last realized that she loves Rhett. 2 Mr 
Wilkes' first name is Ashley. Scarlett thought she 
loved him. 3 Bonnie was Rhett and Scarlett's 
daughter ( I .  . . there can be other babies . . .') but she 
died. 4 He thought he could make Scarlett care. He 
wanted to make her happy. 5 Open answer. 6 Gone 
with the Wind is a very famous novel by Margaret 
Mitchell. It was made into a very famous film. The 
story takes place in the deep south of America during 
the American Civil War. The heroine, Scarlett O'Hara, 
is beautiful, passionate and selfish. 

2 b Suggested answers: 1 . . . me laugh. 2 . . . me 
crylsad: 3 . . . her eat it. 4 . . . you sorrylpay. 
5 . . . me very nervous/more careful. 6 everyone work 
hardlnervous. 7 him illlfeel ill the next day. 8 us 
very angrylwant to call the police. 

3 Suggested answers: 1 He feels bitter, bored, 
disappointed. 2 She feels brokenhearted, desperate, 
passionate. 3 He feels brokenhearted, devastated. 
4 I feel curious, interested. 

Follow-up 
Write the adjectives in Exercise 3 on the board. 
Students write sentences using these words. The 
sentences should show that students understand the 
meaning of the words. 
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Lesson 34 Marriage I 

0 Work in pairs. Read the passage. Answer the 
questions below. 

'But I must tell you!' she cried. 
'Scarlett,' he said heavily, 'I don't want to hear.' 
'But you don't know what I'm going to say!' 
'My dear, it's written plainly on your face. 

Something made you realize that you don't love the 
unfortunate Mr Wilkes after all. And that same 
something made me seem more attractive 
suddenly.' He shook his head. 'But it's useless to talk 

'But, Rhett!' she said. 'Oh, I love you so much! I 
was a fool not to know it! Rhett, you must believe 
me!' 

'Oh, I believe you,' he said. 'And did you ever 
know that I loved you as much as a man can love a 
woman? But I couldn't let you know it. You're so 
cruel to those who love you, Scarlett. I knew you 
didn't love me when you married me, but I was a 
fool and I thought I could make you care. I wanted 
to make you happy - the way I made Bonnie happy. 
But there was always Ashley. Every night I sat across 
the table from you, and knew that you were 
wishing Ashley was sitting in my place. But then 
Bonnie came, and she was like you - brave and 
pretty and full of life - and I gave her the love that 
you didn't want. But when she died . . . she took 
everything.' 

'Rhett, there can be other babies -' 
'Thank you, no . . . I'm going away,' he said . . . 
'But if you go - what will I do?' she cried. 
He looked a t  her and there was pity in his eyes. 

(Adapted from Gone with the Wind. Part 2. pp.55-56. Level 4.) 

1 What do you understand from this passage 
about Scarlett and Rhett's relationship? 

2 What do we learn from this passage about Mr 
Wilkes? 

3 Who is Bonnie, do you think? What happened 
to her? 

4 What did Rhett think he could do when he 
first married Scarlett? What did he want to 
do? 

5 How does this passage make you feel? Try 
and explain why. 

6 Perhaps you have seen the film Cone with the 
Wind or read the book. What do you know 
about it? What do you know about the 
heroine, Scarlett? 

@ o Work in pairs. Look at how the word 
'made' is used in these sentences. 

The news was good. It made me happy. It made 
me feel happy. 
The boy was rude to the teacher. The teacher 
made the boy stand in front of the class. 

b Complete the sentences below. 

1 I saw a really funny film last week. It made 

2 It was a very sad story. It made 

3 The child didn't want to finish her meal, but 

her parents made 

4 You made a big mistake when you did that. 

I'm going to make 

5 1 had a bad car accident some time ago. It has 

made 

6 My boss is very hardworking. He makes 

7 Peter ate and drank too much a t  the party. It 

made 

8 Our neighbours play loud music all the time. 

They make 

@ Work in pairs. Read the passage in Exercise 1 
again. Then look at the adjectives in the 
box. Choose adjectives to describe: 

bored upset disappointed passionate 

1 how Rhett feels about Scarlett. 
2 how Scarlett feels about Rhett. 
3 how Rhett feels about Bonnie. 
4 how you feel about the passage. 

@ Work in small groups. Discuss the following 
question. Give reasons for your opinion. 

What are the three most important ingredients 
for a successful marriage? 

@ Work in pairs. Imagine that Scarlett writes a 
letter to Rhett in which she tries to get him 
back. Write that letter. 



Lesson 35 Marriage 2 

Teacher's Notes 

Level: f 4 
Skills: All four skills are practised 

Language: Verb + object + to ... (e.g. He asked 
her to marry him.) 

, Vocabulary: Phrases connected with marriage 1 

Presentation (30 minutes) 

1 rn a Look through the tapescript below. Pre-teach 
any vocabulary you think necessary. Say to students: 
You will hear two short passages. In what way are they 
similar? Do not let students see the worksheets at this 
point or they will answer the question by looking 
through the exercise. Play the passage once or twice 
and elicit answers. 

b Check students understand the summaries. If 
necessary, play the passages again. Elicit answers from 
students and play relevant sentences where necessary. 

c Encourage students to guess the meaning of the 
word propose (to ask someone to marry you). Elicit 
answers - tell students the answer if necessary. (Will 
you marry me?) 

2 a Check students understand the meaning of the 
verbs in italics. Teach their meaning if necessary. 

b Say to the class: Stand up. When they have done 
this, say: What  did I tell you to do? Elicitlgive students 
the answer: You told us to stand up. Point out that the 
verb to tell must have an object. Now say: Can you 
open the window, (Maria)? When Maria has opened the 
window, say: W h a t  did I ask Maria to do? Elicit the 
answer: You asked her to open the window. Make a few 
more requests, using cun/could/will and elicit the 
infinitive structure from students. Say that when we 
ask someone to do something or give an order we use 
this structure. Then point out the italicized verbs in 
the exercise and explain that they all have the same 
structure: verb + object + to. Students then do the 
exercise in pairs. Check answers orally. 

Practice (is minutes) 

3 Students ask each other to perform an action, as in 
the examples in the worksheet. These actions can be 
easy to perform or impossible. The student they ask 
can choose to perform the action or refuse to do it, as 
in the examples. After five minutes or so, as a whole 
class activity, ask students to say what they were asked 
to do. (Example: Mina asked me to take her dog for a 
walk. I refilsed to do it.) 

Further practice (is minutes) 

5 Check students understand the questions. Explain 
that the word ideally means ' in  a perJect world'. Put 
students into pairs or small groups to discuss the 
questions. Walk round and give help where necessary. 

Key 
1 b 1 (ii); 2 (ii) 

2 1 . . . Sandra to help with the shopping. 2 . . . the 
boy to go and see the headteacher. 3 . . . me to try 
for the job. 4 . . . me to ask for my money back. 
5 . . . everyone to enjoy themselves. 6 . . . her 
flatmate to buy some washing powder. 7 . . . the boys 
not to do that again. 8 . . . him to pass his exam. 
9 . . . Mrs Dawson to the party. 10 . . . everyone to go 
to the end of the road. 11 . . . you to turn over your 
worksheets. 12 . . . Nick not to leave her. 

4 l b , Z a , 3 a , 4 a , S a , 6 b , 7 a , 8 b  

Follow-up 
Students choose five questions from Exercise 5 and 
write answers to them. 

rn Tapescript 
1 1 Farmer Oak had had no practice in asking girls to 

marry him, and he did not quite know how to begin. 
'I've just been down to your house, Miss Everdene,' 

he said. 'I came to ask if you'd like to marry me.' He 
paused. 'But perhaps you've got a young man 
already.' 

'Oh no!' The girl shook her head quickly. 'I haven't 
got a young man at all.' 

Gabriel looked pleased. 'I'm truly glad to hear that,' 
he said, smiling one of his long, special smiles. He 
held out his hand to take hers, but she hurriedly put 
her hand behind her back. 

'I'm not sure if I want to marry anyone,' she said, 
her face a little pink. 

IFnr from the Maddirlg Crowd. p.3. Level 4.) 

2 There was suddenly a great difference in Mr 
Knightley. He held her hand tightly. 'Emma, might 
there be a chance for me?' Emma was so surprised she 
could not speak. 'lf your answer is "No", please tell me 
now, Emma. I cannot tell you everything I feel for 
you. If I loved you less I might be able to talk about it 
more,' he continued. 'But you know what I am, 
everything I say to you is true. And I tell you now, my 
dear, that I have always loved you.' 

Emma had never been happier. She told him then 
that she loved him too. 

IEmma. p.49. Level 4.) 

4 Students do this exercise in pairs, using their 
dictionaries to look up new vocabulary. Check 
answers orally and give explanations where necessary. 
Point out that when we talk about getting married, we 
mean the actual ceremony. 
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Lesson 35 Marriage 2 

0 a You will hear two short passages. In 
what way are they similar? 

b Choose the best summary of each 
passage. 

1 (i) Gabriel Oak asks Miss Everdene to marry 
him and she refuses. 
(ii) Gabriel Oak asks a young woman to marry 
him but she's not certain that she wants to 
marry. 

2 (i) Mr Knightley asks Emma to marry him and 
she accepts. 
(ii) Mr Knightley tells Emma that he loves her 
and she answers that she feels the same. 

c What do people usually say when they 
propose? 

@ a Work in pairs. Check you know the 
meaning of the words in italics below. 

b Complete these sentences so that they 
have the same meaning as the first 
sentence. 

1 'Will you help me with the shopping, 
Sandra?' Pete asked 

2 'Go and see the headteacher,' the teacher 
told the boy. The teacher told 

3 1 didn't want to try for the job but my 
husband persuaded me. My husband 
persuaded 

4 'You should ask for your money back,' my 
brother said. My brother advised 

5 1 hope everyone enjoys themselves. I want 

6 'Don't forget to buy some washing powder,' 
Sarah said to her flatmate. Sarah reminded 

7 'Don't do that again, boys.' The policeman 
warned 

8 I'm sure you will pass your exam, Mike,' said 
his teacher. Mike's teacher expected . 

9 We hope you can come to the party, Mrs 
Dawson,' Mrs Brett said. Mrs Brett invited 

10 'Go to the end of the road,' the firemen told 
everyone. The firemen ordered . 

11 'Please turn over your worksheets.' I'd like 

12 'Please, please don't leave me, Nick!' She 
begged 

@ Play this game. Ask different students to do 
something. It can be something easy or 
something impossible. 
Examples: Smile, please. CanICould you smile, 
please?/Will you give me all your monewlease? - 

Students can perform these actions, or 
refuse to do them. 

Example: OK, I'll do that if you want. (Student 
smiles.) OR No, I don't want to do that./No, I 
won't. 

As a whole class activity, students then say 
what they were asked to do. 

Example: Ahmed toldlasked me to smile. So I 
smiled./l refused to do it. 

@ Work in pairs. Choose the correct word or 
phrase and underline it. 
1 When is the a) marriage b) wedding? 
2 Where are you going on your a) honeymoon 

b) marriage holiday? 
3 At last Douglas asked Catherine to a) marry 

him b) get married to him. 
4 I'm a) getting married b) marrying 

in the morning. 
5 They're very happy together. They have a very 

good a) marriage b) wedding. 
6 a) The bridegroom b) the bride 

wore white. She looked beautiful. 
7 We've been a) engaged b) married for three 

months. The wedding is next week. 
8 The a) wedding band b) wedding ring 

was rather expensive. 

e' work in pairs or small groups. Discuss your 
answers to these questions about the 
'perfect' marriage. 

1 Ideally, should your husbandlwife be your first 
boyfriendlgirlfriend? 

2 What's the best age to get married? Is it the 
same for a man and a woman? 

3 Who should propose, the man or the woman? 
4 Ideally, how long after the wedding should 

you have your first child? 
5 Is it necessary to have children to have a 

'perfect' marriage? 
6 How many children would you have in the 

'perfect' marriage? 
7 Should the husband be prepared to look after 

the children if the wife has a bigger income? 
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Lesson 36 Shakespeare and the theatre 

Teacher's Notes for the question: What  has (Lear) learnt do you think? 
Encourage students to use the present perfect tense. 

F 
- 

Level: 4 

Skills: Reading; speaking; writing 

Function: Comparison 

Language: Whereas; More/Less than: As. . . as; 
Present perfect tense 

Vocabulary: Theatrelplays 

\ 

Presentation (25 minutes) 

1 Put students into pairs. Write the word Shakespeare on 
the board and ask students: W h o  was Shakespeare? 
Students will almost certainly know that he wrote 
plays although they may not be able to express this 
clearly. Teach them: Shakespeare wrote plays. He was a 
playwright. Then put students into pairs to do the 
Shakespeare quiz. If necessary, pre-teach the words 
century and character. Check answers orally. Encourage 
students to say what else they know about 
Shakespeare. Perhaps they have seen a Shakespeare 
play. In that case, ask them to say a little about the 

play. 
2 Students do the exercise in pairs. Check answers 

orally, pointing out that less is the opposite of more. 
However, point out that you cannot use less with 
countable words - we must use the word faver (for 
example: I have faver books than you.). 

3 a and b Put students into pairs. Explain that these are 
both pictures of Shakespeare and that picture 2 is very 
famous. Go through the example using whereas with 
students. Explain that we use whereas when we want 
to compare things or people. Ask students: How has 
Shakespeare changed in picture 2? Elicit answers using 
more/less/not as. Also encourage students to use the 
present perfect tense and in particular the verbs to 
become and to get (for example: He's become/got more 
serious.). Elicit the fact that we can use the present 
tense because we can see the result in the present. Put 
students into pairs to do the exercise. Encourage them 
to use their dictionaries to look up new vocabulary. 
Elicit answers from students and correct where 
necessary. 

Practice ( is  minutes) 

4 Look through the two passages and pre-teach any 
vocabulary you think necessary. Explain that these 
two passages are both from a famous Shakespeare play 
called King Lear. Write the words King Lear on the 
board. Go through the rubric with students and check 
they understand it. Explain that passage B takes place 
some time after passage A. Go through the questions 
with students. Put students into pairs. They read the 
passages and answer the questions. Elicit answers 
from students and encourage discussion, particularly 

Further practice (zo minutes) 

5 This exercise gives more practice in the present perfect 
tense. Ask some students the questions: How have you 
changed in the last year? W h a t  have you learnt? 
Encourage some use of the present perfect. Students 
then do the exercise in pairs. Walk round and give 
help where necessary. Then, as a whole class activity, 
ask students for their answers. Make corrections where 
necessary. 

Key 
1 1 William 2 English 3 The last half of the sixteenth 

century and the first part of the seventeenth 
(1564-1616) 4 Poems 5 and 6 Open answers 

2 1 I have less money than him. 2 Yesterday is not as 
hot as today. 3 Michelle has more friends than 
Jennifer. 4 Your English is better than mine. 5 Cats 
are less intelligent than dogs. 6 Peter is not as tall as 
Danny. 

3 a Whereas in picture 1, Shakespeare has a beard, in 
picture 2 he has no beard. Also, Shakespeare's 
moustache is longer in picture 1. Shakespeare looks 
quite a lot older in picture 2. He doesn't have so 
much hair and his hair is less curlylisn't as curly. 
Shakespeare looks less attractive in picture 2. 

b Shakespeare has lost some of his hair. He's got 
lines/bags under his eyes. He's put on  weight and his 
face has got rounder. Perhaps he looks more 
interesting in picture 2. He's become more serious. 

4 Suggested answers: 1 Open answer 2 Lear is angry 
because he wanted Cordelia to say that she adored 
him: He says that he will not have her as a daughter 
any more. He does not give her her share of his 
kingdom. 3 He is obviously very unhappy. IIis two 
daughters have treated him badly (Your sisters were bad 
to me.) Lear feels so bad that he says that he will kill 
himself if he can. (If you have poison for me, I will drink 
it.) Lear has learnt not to trust his children, who 
accepted part of King Lear's kingdom and then treated 
their father badly. He has learnt that Cordelia, on  the 
other hand, truly loves him. That is why she spoke 
the truth in passage A. 

Follow-up 
Students write their answers to Exercise 5 .  
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Lesson 36 Shakespeare and the theatre I 

@ Work in pairs. How much do you know about Shakespeare? Do this quiz. 
1 What was Shakespeare's first name? 4 Shakespeare wrote plays. What else did he write? 
2 What nationality was Shakespeare? 5 Name one of Shakespeare's plays. 
3 What century did he live in? 6 Name one of the characters in Shakespeare's plays. 

@ Rewrite the sentences below using the words in brackets to give the same meaning. 
1 He has more money than me. (less) 4 My English isn't as good as yours. (better) 
2 Today is hotter than yesterday). (not . . . as) 5 Dogs are more intelligent than cats. (less) 
3 Jennifer has fewer friends than Michelle. (more) 6 Danny is taller than Peter. (not . . . as) 

a Work in pairs. These are both believed to 
be pictures of Shakespeare. Compare them. 
Example: Whereas in picture 1, Shakespeare is 
wearing a hat, in picture 2 his head is bare. 

b Picture 2 was painted when Shakespeare was an 
older man. How has he changed in this picture? 

@ Work in pairs. Read these two passages from Shakespeare's play, King Lear. In passage A, King Lear 
is dividing his kingdom among his three daughters. He has asked his youngest daughter, Cordelia, 
to say how much she loves him. Time passes before Lear and Cordelia meet again in passage B. 
Read the passages and answer the questions below. 

ak. 'Now,' said her 

part of my kingdom? Shall I give you more than I gave 
your sisters? Speak!' 

Cordelia answered, 'I can say nothing, my lord.' . . . 
'Nothing will bring you nothing. Speak again.' 
'I cannot put my feelings into words,' Cordelia said. 'I 

love you as much as any daughter can love her father. 
You are my father: you gave me life, cared for me, loved 
me. So of course I love you. I obey you. I honour you. 
Why do my sisters have husbands if you have all their 
love? When I marry, I will give my husband half my 
love.' 

'Do you really mean that?' Lear asked. 'You are very 
young and unkind.' 

'I am young, my lord, but I am telling you the truth.' 
'Truth? Then you will only receive truth. From today I 

will not be your father, You will be a stranger to me and 
to my heart. Cornwall and Albany, you can have 
Cordelia's share of my kingdom . . .' 

me?' 
'You have come from heaven,' Lear said. 

'When did you die?' 
'Oh, look at me, sir. Take my hand and give 

me your love. No! You must not fall to your 
knees!' 
.'I think I know you, but I am not sure,' Lear 

cried. 'Do not laugh at me. I think that this 
is my child, Cordelia.' 

'She is! She is!' Cordelia wept. 
'Do not weep! If you have poison for me, I will 

drink it. I know you cannot love me. Your sisters 
were bad to me. You have a reason to hate me, 
but they have not.' 
'No, no! I do not hate you! . . . Will you let me 

help you?' 

(Adapted from King Lear from Three Great Plays of Shakespeare. 
pp.38-39 and p.56. Level 4.) 

1 What do you think of Cordelia's answer in Part A? What do you learn about Cordelia? 
2 Why is Lear so angry with Cordelia? What is the result of Cordelia's answer? 
3 What has happened to King Lear in Part B? What has Lear learnt, do you think? 

@ Work in pairs. Answer these questions: How have you changed in the last year? What have you 
learnt? 
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Lesson 37 Shakespeare and the theatre 2 

Teacher's Notes 

Level: 

Skills: All four skills are practised 

Function: Biography 

Language: Timc phrases/clauses: In (1 598); By 

b Suggested sentences: Shakespeare was born on 
22 April, 1564. He left school when he was fifteen./He 
stayed at school until he was fifteen. Shakespeare 
married in 1582. By 1598 Shakespeare had become 
the leading dramatist of his time. By 1603 or 4 
Shakespeare had given up acting. Shakespeare 
remained in Stratford until his death in 1616. 

(1600 he had become . . .); Until Follow-LIP 
Vocabulary: Theatre 

Students write about Shakespeare's life. 

Presentation (3s minutes) 

1 Students work in pairs, using their dictionaries to look 
up new vocabulary. Check answers orally. 

2 Look through the tapescript below and pre- 
teach vocabulary. Check students understand the 
rubric. Play the passage twice. Students then complete 
the drawing. Ask some students to describe what they 
have drawn. 

3 a Look through the tapescript below and pre- 
teach vocabulary. Check students understand the 
rubric and chart. Ask: W h o  was Shakespeare? (He was a 
famous English dramatist.) Play the passage at least 
twice, while students coniplete the chart. Check 
answers orally and play relevant sentences again 
where necessary. 

b Put students into pairs to do the exercise. Elicit 
answers from students and write examples of 
sentences on the board. Point out that, informally, we 
often say till instead of until. 

Practice (lo minutes) 

4 Check students understand the rubric and vocabulary. 
Point out that short words are omitted in the chart. 
(For example, it should be First book ofpoems was 
published.) In pairs, students use the chart to talk 
about Wilde's life, using the prepositions. Elicit 
sentences from students and correct where necessary. 

Further practice (1s minutes) 

5 In this activity the students who are listening write 
notes next to the dates as their partners talk about 
their lives. Students should use their notes to 
writeltalk about their partners' lives. 

Key 
1 1 stage 2 seat 3 audience 4 actor 5 costume 

2 The objects and people that students should draw in 
are underlined in the tapescript below. 

3 a ( 1 )  Shakespeare was born (2)  1582 (3 )  Went to live 
in London (4 )  Had become the leading dramatist of 
his time (5) theatre (6 )  1600 (7) Wrote last play 
( 8 )  Died in Stratford 

Tapescript 
2 The theatre was outdoors and some of the audience 

stood around the stage in the open air. Peovle could 
pay more money for seats at the sides. If they wanted 
to be seen, not to see the play, =could pay to sit 
on  the starre itself. 

There were only two entrances, both at the back of 
the stage, but there was a s~ecial door in the floor 
where characters like ghosts and devils could 
suddenly appear. But although the actors had some 
simple pieces of furniture, the audience had to 
imagine where the scene was taking place. The 
dramatist also had to remember that the actors would 
not always perform in a theatre. They often 
performed at court. If there was plague in the city, 
and they had to go on tour, they had to act in any 
building that they could find. 

(Shakespeare: His Life ur~d Plays. p.27. Level 4.) 

3 On or about 2 2  April 1564, William Shakespeare was 
born in Stratford-upon-Avon. The third child of a 
successful businessman, William went to a good 
school in Stratford and stayed there until he was 
fifteen. We do not hear of him again until 1582, 
when he married Anne Hathaway. Shakespeare was 
only eighteen and Anne was twenty-six. They quickly 
had three children, two of whom were twins. We 
know that soon after 1585 Shakespeare went to live in 
London. He joined a theatre company and started 
acting and writing plays. By 1598 Shakespeare had 
become the leading dramatist of his time. 
Shakespeare's success made him a rich man. But in 
1596 his only son, Hamnet, died and Shakespeare 
experienced real tragedy. In 1599 Shakespeare's 
company built a new theatre, the Globe, which 
immediately became very popular. Hamlet, probably 
Shakespeare's greatest play, was written in 1600. 
Shakespeare probably gave up acting around 1603 but 
he continued to write and direct plays. The 
playwright wrote his last play in 1611. He returned to 
Stratford and lived quietly there until 1616. He died 
just after his fifty-second birthday. 

(Based on Shakespeare: His Life and Plays. Level 4.) 
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Lesson 37 Shakespeare and the theatre 2 

@ Listen to this passage. It describes an 
Elizabethan theatre. Listen and draw the 
things and people that the passage 
describes in the picture, above. 

@ Work in pairs. Look at this picture of a theatre in the time of Queen Elizabeth I of England 
(1 533-1 603). Write the words below in the correct places in the picture: 

@ a Listen to this passage about William 
Shakespeare's life. Complete the chart 
below. 

22 April 1564: (1) 
Aged 15: Shakespeare left school 

(2) : Shakespeare married Anne 
Hathaway 

Soon after 1585: (3) 
1596: Shakespeare's son, Hamnet, died 

By 1598: (4) 
1599: A new (5) , the Globe, 
was built 

(6) : Wrote Hamlet 
Around 1603: Shakespeare gave up acting 
161 0: Returned to Stratford 

1611: (7) 
1616: (8) 

audience stage actor costume seat 

b Use the chart to talk about Shakespeare's 
life. Use these words: 

P 

in until by on when 

Work in pairs. The chart below tells us about 
the dramatist, Oscar Wilde. His brilliant, 
amusing plays are often performed today. 
Use the chart to talk about Wilde's life. Use 
these words: 

in until by when 

Born in Dublin, Ireland 
First book of poems published, aged 27 
Married, aged 30 
A book of fairy stories published, written 
for his son 
Wilde's only novel published, The Picture of 
Dorian Gray 

First successful play, aged 38: Lady 
Windermere's Fan. Two more famous plays 
follow. 
The Importance of being Earnest: Wilde's 
greatest play. He became very famous. 
Imprisoned 
Released from prison, went to France 
Long poem: The Ballad of Reading Gaol 

Died in Paris 

@ Work in pairs. Write down important dates 
in your own life. Give these dates to your 
partner. Talk about your life, mentioning 
these dates. Your partner must take notes as 
you talk. Then helshe must tell you about 
your life. 

.. . 
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Lesson 38 Childhood I 

0 a Work in pairs. What is happening in this picture? v 

b What do you think the boys are saying? Write in their words. 

c What would you like to happen next? 

@ a Listen to the passage. In the passage, a Chinese woman called Adeline Yen Mah writes 
about her brothers and sisters. Are the sentences below true or false? 
1 Lydia and James used to bully Adeline. 
2 Edgar was older than Gregory. 
3 Gregory was a bully. 
4 Lydia, Gregory and Edgar were all older than Adeline. 
5 Lydia was the only one who actually hit Adeline. 
6 Edgar made his younger brother and sister do things for him. 

b Describe how these children used to behave towards Adeline: Lydia Edgar James 

@ a We use 'used to' when we want to say that something happened often or regularly in the past 
but doesn't happen now. Look a t  these examples of how we make the question form and the 
negative form of 'used to'. 
Examples: Did you uselused to walk to your first school? No, we didn't uselused to walk. It was too far. 
My mother used to drive us. 

b Work in pairs. Write down five questions to ask your partner about hislher first school. Use 'used 
to' in three of the questions. Take turns to make the conversation below. 
Student A: Talk about the first school you went to. 
Student B: Ask your partner questions about the first school helshe went to. Use the questions that you 
wrote down. 

0 Work in pairs or small groups. Discuss these questions. 
1 Why do children bully other children, do you think? 
2 How can teachers prevent bullying? 

@ Work in pairs. Act out this role-play. 
Student A: You are the head teacher of a school. A fourteen-year-old boy has been bullying a ten-year-old 
boy. Talk to the older boy about this problem. 
Student B: You are a fourteen-year-old boy. You have been bullying a ten-year-old boy. Now you have been 
called to see the head teacher. Explain that children used tg bully you in your last school. 
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Lesson 39 Childhood 2 

Teacher's Notes Further practice ( i s  minutes) 

4 a Ask students to think back to their early memories. 
Go through the example with students, pointing out 

4 (American English extract) that when we talk about what we remember from the 

Language: The gerund J gerund. Ask some students to talk about their early 
memories using these phrases. Students then talk 

Vocabulary: Phrases describing stages of growth 
about their memories in pairs or small groups. 

Skills: Reading; speaking; writing 

Function: Talking about your memories 

Presentation (20 minutes) 

past, the verb remember is followed by the gerund. The 
phrase I liave a memory o f .  . . is also followed by the 

Key 
1 a (ii), (iii), (iv) 

1 a and b Pre-teach the words bnlsli (An area covered b (i) Stop bothering that dog . . . (ii) He wanted to 
with bushes arid small trees) and sliiigshot (American kill a bird. (iii) searching for food . . . (iv) One little 
name for a catapult. A catapult is a small stick in the bird paused . . . 
shape of a I.: Children use it to throw stones.). Students 
read the passage, using their dictionaries to look up 3 a 1 Shopping makes me feel good. 3 Love is beinR 
new vocabulary. Check answers orally, giving there for someone. 

explanations where necessary. 

c Elicit the factlexplain that a gerund is a verb used Follow-UP 
as a noun. Explain the following: we form the gerund 1 Write up on the board the verbs practised in this 
by adding -ing to the base verb (for example: going, lesson that are followed by the gerund. Ask students 

working). However, not every -ins form is a gerund. to write a short story using three or four of these 
Very often, it is part of a verb. Elicit answers to the verbs with the gerund. 
question. (He fancied killing a bird. He went on 2 Students write a paragraph about their early 
walking. In the passage: Stop bothering that dog.  . . memories. 
He conti~zued walking.) Explain that after some verbs, 
if you use another verb you must use the gerund. 

d Elicit answers to the question and encourage 
discussion. 

Practice (25 minutes) 

2 Go through the vocabulary, explaining where 
necessary. Do the first sentence with the whole class. 
Explain that these sentences about Jody should be 
based on the passage if possible, as in the example. 
Students do the exercise in pairs. Elicit answers and 
correct where necessary. 

3 a Students do the exercise in pairs. Check answers 
orally. For serltences I and 3, show students that the 
words shopping and being are used as nouns. 
Demonstrate this by showing that you car1 substitute 
other nouns in place of these words (for example: 
Money makes me feel good. Love is happiness.). Point 
out that playing in sentence 2 is a verb. Similarly, the 
word singing in sentence 5 is not a gerund (It means: 
He was singing. j. 

b Check that students understand the meaning of the 
word childhood (The time wherz you are n child). Go 
through the example with students, pointing out how 
the gerund is used because we want to use a verb as a 
noun. Point out how the negative is formed 
(Childhood is not worrying. . .). Elicit sentences from 
students about childhood, using the gerund, as in the 
example. In pairs, students then write five sentences. 
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Lesson 39 Childhood 2 

0 Read the passage below about a little boy called Jody. Then answer the questions below. 

do. He had been to the barn and had thrown rocks a t  round and flat and very smooth. He put it in his 
some old bottles. Then a t  the ranch house, he had pocket and continued walking. 
put some old cheese in a rat-trap and put it near For the first time that day jody felt awake and alive. 
Doubletree Mutt, that good, big dog. jody liked In the shadows near the brush he could see some 
Doubletree, but he was bored with the long, hot little birds working in the leaves, searching for food. 
afternoon. The dog put his stupid nose in the trap jody put the stone in his slingshot and walked slowly ' and got it caught. He cried in pain and then hid and silently towards the brush. One little bird paused 
under the porch. and looked at him. When he was twenty feet from 
When Mutt cried out, jody's mother called from the bird, he carefully lifted the slingshot and aimed. 

find something to do.' 

e Red Pony. p.23. Level 4.) 

a Look a t  the list below. Tick (J) the things that jody does or has done. 

(i) He puts his dog's nose in a trap. (iii) He finds a smooth stone. 
(ii) He breaks a bird's head. (iv) He throws something a t  the dog. 

b Find phrases in the passage that mean the same as the phrases below. 

(i) Leave that dog alone . . . (iii) looking for food . . . 
(ii) He fancied killing a bird . . . (iv) One little bird stopped what it was doing for a moment . . 

c Which of the phrases above use the gerund? Are there any examples of the gerund in the passage? 

d Do you like Jody? Do you think he is a normal little boy? 

e Work in pairs. Complete the sentences about Jody below. Use the gerund. 
Example: jody enjoyed hunting birds. 

1 jody enjoyed 4 jody stopped 

2 Jody denied the bird to his mother. 5 jody avoided 

3 jody's friend suggested 6 Jody didn't regret 

@ a Work in pairs. A gerund is a verb used as a noun. Underline the gerunds in the sentences below. 
Example: For many people, hunting is very exciting. 
1 Shopping makes me feel good. 3 Love is being there for someone. 
2 The children were playing when their mothers 4 1 remember lying in my mother's arms. 

arrived. 5 He walked along, singing happily. 

b Work in pairs. Write five sentences about 'childhood' using the gerund. Begin: Childhood is . . . 
Example: Childhood is not worrying about anything. Childhood is playing with mud in the garden. 

@ Work in pairs or small groups. The passage in Exercise 1 is about a small boy. Talk about your childhood 
and your early memories. 
Examples: I remember going on a picnic with my parents. I was about three, I think. It was a big family picnic. I 
remember feeling very happy in my mother's arms. 
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Lesson 40 People I 

Teacher's Notes 

/ 
Level: 4 

Skills: All four skills are practised 

Functions: Describing a person's character; 
Supposition 

Language: To look/sound + adjective; To look 
sound as if + base verb 

Vocabulary: Adjectives describing character 

Presentation (2s minutes) 

1 Go through the rubric and example with students. 
Students do the exercise in pairs, using their 
dictionaries to look up new vocabulary. As a whole 
class activity, elicit answers from students. 

2 a Go though the questions and examples with 
students. Point out when we say he/she looks us 
i f .  . .' it's how the person seems from their 
appearance. Also point out that we say to look + 
adjective or to look as if + base verb. 

3 b 1 If he says he will do something, you know he will 
do it. 2 He doesn't have much of an imagination. 
3 He says what he thinks. 4 practical 5 tends to 

4 a Passage 1 Philip Tulliver is angry with Maggie 
because she has been meeting a young man who is 
the son of her father's enemy. Passage 2 Mr 
Knightley is angry with Emma because she has been 
cruel to a woman who is not rich or clever. 

b Passage 1 Description (ii) Passage 2 Description (i) 

Follow-up 
Ask students to write a description of their character. 

( Tapescript 
4 Passage 1 'Where are you going?' he asked, coldly, 

and from his face Maggie could see that he knew. 
In a quiet voice, she told him about her meetings 

with Philip, and their love. She could not lie, 
although he was obviously very angry. When she had 
finished, Tom spoke. 'There are two possibilities for 
you now, Maggie,' he said. 'Either you promise on  
your father's Bible that you will never see Philip 
Wakem again without informing me first, or I shall 

b Check answers orally and correct where necessary. tell Father that you have made friends with the son of 
the man who wrecked his life. Choose!' 

Practice (25 minutes) 

3 a Go through the rubric and example with students. 
They then do the exercise in pairs, using their 
dictionaries to look up new vocabulary. Elicit answers 
from students. 

Maggie was silent for a moment. 
'Tom, I know it was wrong of me, but I was so lonely 

- and I felt sorry for Philip. And it is wrong, too, to 
hate people.' 

'Choose!' Tom ordered. Maggie put her hand on the 
Bible and ~romised. 

b Check answers orally. For phrase 5 (to tend to) give They went together to  that last meeting in the 
other examples of the phrase (for example: I tend to woods. Maggie stood in tears while Tom insulted 
get up early.). Elicit sentences from students. Philip and his crippled body, and shouted that Philip 

4 a and b Look through the tapescript below and mu$ leave his sister in peace. 

pre-teach vocabulary. Check students understand the (The Mill on the Floss. pp.13-14. Level 4.) 
rubric. Play the passage and check answers orally. Play 
relevant sentences again where necessary. 

c Check students understand the rubric. (Impression = 

the way someone seems to you.) Play the passage once 
more. Elicit answers from students and encourage 
discussion. 

Further practice (lo minutes) 

5 a and b Encourage students to  use the adjectives they 
have practised during the lesson. Ask some students 
to read out their descriptions. Elicit reactions to the 
descriptions from the class. Correct major errors. 
Students then read their descriptions to each other 
and give their reactions. 

Key 
2 a (i)3; (ii)4; (iii) 1; (iv)5; (v)2; (vi)6 

b (i) unrealistic (ii) amusing (iv) focused (v) anxious 

Passage 2 As Emma was waiting for her carriage, Mr 
Knightley joined her. He looked around to see if they 
were alone, then said, 'Emma, I must speak to you. 
How could you be so cruel to Miss Bates?' 

Emma remembered and was sorry but tried to  
laugh about it. 'It was not so bad and she probably 
didn't understand me,' she said. 

'She certainly did. You were very rude to her and 
you have hurt her.' 

'Miss Bates is a very good woman, but you know 
that she is also rather silly.' 

'She is not your equal, Emma. She is not rich and 
clever like you and I was ashamed of you for speaking 
to her like that. And it was worse because you said it 
in front of other people. Badly done, Emma. Very 
badly done.' 

(Emma. p.42. Level 4.) 
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Lesson 40 People I 

@ All the adjectives in the box below describe a person's character. 

a Choose the five that describe you at your very best and the five that you most dislike. 

b Talk about your choices with your partner. 

arrogant extrovert sensitive introvert confident balanced anxious warm talkative 
cold manipulative direct selfish amusing lively creative boring practical sensible 

unrealistic repressed shy intelligent focused sociable cruel caring lazy 

a Look at these six pictures of people. Wha 

(i) Who looks a bit of a dreamer? 
(ii) Who looks as if they have a great sense of humour? 

(iii) Who looks rather arrogant? 

(iv) Who looks as if they know what they want 

(v) Who looks as if they worry a lot? 
(vi) Who looks as if they like people? 

b Match the phrases in italics with 
four of the adjectives in Exercise 1. 

@ a Read these descriptions of two very different men's characters. Do you know anyone like either 
of these men? If so, say how they are similar and how they are different. 

Example: One of my father's friends is rather like the man in number 1. He's very direct and honest. He's 
also very kind. But he's not very practical. 

(i) This man is kindhearted and considerate. He says what he thinks. He is also intelligent and practical. If 
he says he will do something, you know he will do it. 

(ii) This man is not cruel but he has fixed ideas. He doesn't have much of an imagination. He doesn't worry 
about other people's feelings. He does what he wants and tends to believe that he is always right. 

b Find phrases in the descriptions above that mean the same as these phrases: 

1 reliable 2 unimaginative 3 direct 4 down-to-earth 5 is likely toloften does this 

0 a You will hear two short passages. There is a man called Philip Tulliver in passage 1. There is  
a man called M r  Knightley in passage 2. Answer this question: In each case, why are the men 
angry? 

b Match the descriptions in Exercise 3 above with Philip Tulliver and M r  Knightley. 

c Listen to the two passages again. What is your impression of the women in these passages? 

@ a Write 4-6 lines describing someone you know well. 

b Work in pairs. 
Student A: Read your description to your partner. 
Student B: Describe your reaction to this person. 

Example: He sounds interesting. I'd like to meet him. 
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Lesson 4 1 People 2 

Teacher's Notes 

Skills: Reading; speaking; writing 3 a If Gaz can't find £700 to give to Mandy, he won't be 

Function: Talking about probability allowed to see his son any more, and Gaz really loves 
his son. The problem is Gaz is unemployed and can't 

Language: Must/can't/rnight/couId + base verb find a job, so he has no money to give Mandy. 
Vocabulary: Professions 

b Suggested answers: 1 Gaz must feel terrible. He 
doesn't know how he's going to find the money. 
2 He must hate Mandy and Barry. He can't feel good 

Presentation (25 minutes) about Barry because Barry has taken Mandy away. 
3 She must be angry with him. She might really need 

1 Put students into pairs. Students match up the two 
halves of the sentences, using their dictionaries to the money. 4 He might feel rather guilty. On the 

other hand, he might dislike him. We can't really 
look up new vocabulary. Check answers orally and 

know. 5 He might feel very upset. It depends how 
give explanations where necessary. 

much he knows. 
2 Put students into pairs. They match the sentences 

c Open answer 
with the explanations. Check answers orally and give 
explanations where necessary. Elicitlpoint out the 4 Suggested answer (continued from the examples 
following: above): She must be married. That must be a photo 

This is a different use of must. 
The negative form of must, in this context, is can't, 

not must not. 
When we are talking about present situations, we 

often use could/might, meaning i t  is possible. 
When we are talking about future situations, could 

and might have slightly different meanings, as shown 
in the explanations. Could = theoretically possible. 
Might = maybe it will happen, maybe it won't. For 
example: I could go to Spain tomorrow/this year. 
(Because I've got the money.) I might get a car this year. 
(I'm not sure, but maybe I will.) This lesson 

of her husband. No, I don't agree. It could be her 
brother. Yes, but there's also a photo of two children. 
They must be her children. She must work in an 
office. And she must be quite important because she's 
got three telephones. She must be busy because her 
diary is full of appointments. She can't be very well - 
look at all those bottles of pills. Maybe she's healthy. 
She might just like to take a lot of vitamins. She must 
be ambitious - look at the title of that book. Yes, but 
she could have problems in her job and that's why 
she's reading the book. She must play tennis because 
there's a tennis racket by the desk. 

concentrates for the most part on must/can't, with 
some practice of could/might for situations in the 

Follow-up 
present. 1 Students write six or seven lines in answer to the 

qukstions in Exercise 3. 

Practice (20 minutes) 2 Put students into pairs. Ask them to name three jobs 

3 Look through the passage and pre-teach any they feel they could do if they had the training. Then 

vocabulary you think necessary. Go through the they name three jobs they feel they could not do. 

rubric and the questions with students and check Example: I could be a gardener. I love gardening. I could 

they understand them. For part b, encourage students never be a doctor because I faint when I see blood. 

to use the structures practised in Exercise 2. Students 
do the exercise in pairs. Elicit answers and encourage 
discussion. Encourage discussion for part c. 

Further practice (15 minutes) 

4 Put students into pairs. Check that students know1 
teach the vocabulary items in the picture. Elicit some 
examples from students. (For example: It can't be a 
man's desk, because there's a handbag on it and also a 
lipstick. I t  must belong to a woman. She must be busy 
because she's got so many papers. I don't agree. She could 
be lazy. She doesn't do her work on time and that's why 
she has such a big pile ofpapers.) Students then do the 
exercise in pairs. Elicit sentences from students and 
encourage discussion. (See Key below.) 

I '. 
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Lesson 4 1 People 2 

@ Work in pairs. Match the jobs on the left with the descriptions on the right. 
(i) A surgeon a writes for a newspaper. 
(ii) A pilot b fits and repairs electrical equipment. 

(iii) A business executive c operates on people. 
(iv) A journalist d designs roads, bridges and machines. 
(v) An engineer e flies planes or helicopters. 
(vi) An electrician f is an important manager in a company. 

@ Work in pairs. Match the sentences with the explanations. 
1 My sister has five cats. She must like cats! a Future situation: It is possible for me to do this. 
2 Is that man Mr Harding? No, it can't be. b Future situation: Maybe I will do this, maybe I won't. 

Mr Harding has a beard. c I feel sure this is not true. 
3 There's someone a t  the door. It couldlmight d I feel sure this is true. 

be the postman. e Possible present situation. 

4 I've got a lot of work. I could stay late and finish it. 
5 I've got a lot of work. I might stay late and finish it. 

@ Work in pairs. This passage is about Caz Schofield, a man who has lost his job because the steel 
factory where he worked has closed. He has tried hard, but cannot find another job. Read the 
passage and answer the questions. 

(Gaz) was thinking about Nathan's mother, Mandy. He had gone round to see her the night before. 
Mandy lived with her boyfriend, Barry, in Barry's house. Barry had a good job in computers and his house 
was modern, warm and comfortable - not cold and untidy like Gaz's small flat. For most of the time, 
Nathan lived with Mandy and Barry, but for two days a week he was allowed to stay with Gaz. Now, 
though, perhaps everything was going to change. Gaz was supposed to pay Mandy some money every 
month to help her buy things for Nathan. But for a long time, he hadn't been able to afford to pay her. 
Gaz was unemployed and received only a small amount of money from the government every week. 

Mandy was now waiting for seven hundred pounds from him, and last week he had received a letter 
from the court, ordering him to pay it. If he didn't, said the letter, he wouldn't be able to spend time with 
Nathan any more. The boy would live with Mandy and Barry all the time, and Gaz wouldn't be allowed to 
see him. This was very serious for Gaz. He loved Nathan more than anything in the world and would 
do anything to continue seeing him. 

--c (The Full Monty. p.13. Level 4.) 

a What is Caz's problem? 0 Work in pairs. Look a t  the desk in the 
picture. What can you say about the person 

b 1 How must Caz feel, do you think? it belongs to? All the things on the desk 
Explain why. belong to that person. Use these words: 

2 How do you think he feels towards 
a) Mandy? b) Barry? must can't might should 

3 How do you think Mandy feels towards 
Caz? 

4 How do you think Barry feels towards 
Caz? 

5 How do you think Nathan feels? 

c What do you think Caz should do? 
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Lesson 42 Crime I 

Teacher's Notes 

Skills: Reading; speaking; writing 

Function: Telling a story 

Language: Past + present participle (e.g. He 
looked up, laughing loudly.); He stood 
up, took out his gun and fired. 

Vocabulary: Crime 

Presentation (20 minutes) 

1 a-c Put students into pairs. Ask them what they know 
about The Godfather. (The Godfather is a famous novel 
and film about a Mafia family in America. The film, 
directed by Francis Ford Coppola, starred Marlon 
Brando and A1 Pacino.) Tell students that they are 
going to read a famous scene from the story. Go 
through parts a-c, checking that students understand 
what they must do. Students then read the passage, 
using their dictionaries to look up new vocabulary. 
They then answer the questions. Check answers orally 
and give explanations where necessary. For part c 1, 
point out that in sentence A, the repeated use of the 
past tense means that one action happens after 
another. Point out that two actions happen at the 
same time in sentence B. Explain that the present 
participle (smoking) shows that the action is 
happening at the same time as the first sentence. For 
c 2 explain that for sentence B, one could also say 
Sollozzo was sitting with his back to him. He was smoking 
a cigarette. 

Practice (15 minutes) 

2 Check that students understand that they should 
rewrite the sentences as one sentence only, using one 
of the structures in Exercise 1, c 1. To help students, 
write both sentences on the board. Beneath sentence 
A, write: Happening a t  the same time. Beneath sentence 
B write: These actions happen one after another. Point 
out that the subject of the sentence (Michael) is only 
used once in the sentence. Point out that a comma is 
used to link the first two sentences; the word and is 
used in the final clause. Do the first sentence in the 
exercise with the whole class (He walked into the room, 
laughing.). Point out that the use of us shows that the 
two actions were happening at the same time. 
Students do the exercise in pairs. Check answers orally 
and give explanations where necessary. 

Further practice (25 minutes) 

3 Put students into pairs. If you feel students need the 
help, choose two students to perform the role-play in 
front of the class. Encourage other students to help 
them and make suggestions. Students then perform 
the role-play in pairs. If time allows, they can then 

swap roles. Walk round and give help where 
necessary. Choose some pairs to perform their role- 
play for the class. Correct major errors. 

4 Teach any unknown words from the box. Students 
write the story in pairs. Encourage them to use the 
structures practised in Exercise 2. Walk round and 
give help where necessary. 

Key 
1 a Michael walked back to his chair and sat down. 

Sentence 1. He wasn't listening . . ./to talk above the 
noise of the train. Sentence 2. Now! . . ./The shot was 
bad. Sentence 3. He dropped his fork . 

b Michael shoots and kills two men, first Sollozzo 
and then McCluskey. He fires three shots, then 
walks quickly out of the restaurant, leaving his gun 
there, and i s  driven away. 

c 2 Sentence A: Michael pulled the gun from his 
trousers. Then he pointed it straight at Sollozzo's 
head. He fired. Sentence B: Sollozzo was sitting with 
his back to him. He was smoking a cigarette. 

2 1 He walked into the room, laughing. 2 He stopped, 
picked up the coin and walked on. 3 Melissa turned 
on the TV, sat down and put her legs on the sofa. 
4 The children were running round the garden, 
laughing wildly. 5 Mr Simpson opened his word 
processor, sighing deeply. 6 The man looked around, 
opened the window and climbed in. 

4 Suggested answer: A rich woman was coming out of 
a hotel, talking to her husband. She was wearing a 
diamond necklace. Suddenly a man ran up to her, 
grabbed the necklace from her throat and ran off with 
it. The thief climbed into a car that was waiting for 
him and the car drove off. As the car left, he held the 
necklace up to the woman and waved to her. The 
woman's husband ran after the car, shouting angrily. 

Follow-up 
Students write the conversation in Exercise 3. 
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Lesson 42 Crime I 

0 a Work in pairs. Read this famous scene from the film and novel The Godfather. The three 
sentences below belong somewhere in the passage. Write the number of the sentence in the place 
where you think it should be. 
1 Sollouo began talking again in Italian, but Michael couldn't understand a word. 
2 Now was the moment. 
3 It hit McCluskey in the throat. 

sound of a train. It was getting louder. McCluskey 
went on eating greedily. Sollozzo moved his face 
closer to Michael's to talk above the noise of the hitting the table with a crash. 
train. Now! Michael turned away. He let the gun fall from his 

Michael jumped to his feet, pulled the gun from his hand and, looking straight in front of him, he walked 
trousers, pointed it straight at Sollouo's head and quickly out of the restaurant, round the corner and 

(The Godfather, pp.29-31. Level 4 . )  

b Correct this summary of the passage. 
Michael shoots and kills two men, first McCluskey and then Sollouo. He fires two shots, then runs out of the 
restaurant, taking his gun with him, and drives away. 

c Look at  these sentences. 
A Michael . . . pulled the gun from his trousers, pointed it straight at Sollouo's head and fired. 
B Sollozzo was sitting with his back to him, smoking a cigarette. 

1 In which sentence are two actions happening at the same time? In which sentence does one action follow 
another? 
2 Write sentence A as three sentences. Write sentence B as two sentences. 

@ Work in pairs. Rewrite these sentences using one of the structures in Exercise 1 c. 
1 As he walked into the room, he laughed. 
2 He stopped and picked up the coin. Then he walked on. 
3 Melissa turned on the TV. She sat down. She put her legs on the sofa. 
4 The children were running round the garden. They were laughing wildly. 
5 Mr Simpson was sighing deeply as he opened his word processor. 
6 The man looked around. Then he opened the window. He climbed in. 

@ Work in pairs. Act out this role-play. 
Student A: You were a customer at the restaurant where Sollozzo and McCluskey were killed. You were 
sitting at the next table. Describe what happened to a detective. 
Student B: You are a police detective. You arrived at the restaurant ten minutes after the murders. You are 
questioning a witness. 

@ Use these words as a basis to write the story of a robbery. 

diamond necklace thief to seizelgrab hotel wealthy couple 
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Lesson 43 Crime 2 

Teacher's Notes 

Skills: Reading; speaking; writing 

Function: Reporting what has been said 

Language: Reported speech - questions 

Vocabulary: Crime 

Important note 
This lesson assumes that students understand how the 
tenses change in reported speech. The unit gives 
students practice in making these changes and also in 
the word order of reported speech. Before you do this 
lesson, you may want to do the lesson on reported 
speech statements (Lesson 33). 

Presentation (2s minutes) 

1 Put students into pairs. They describe what is 
happening in the two sets of pictures. Elicit answers. 
Ask students how the two sets of pictures are 
different. Teach any new vocabulary that arises. 

2 a Pre-teach these vocabulary items: cop (slang for 
policeman), 91 1 (The number in the USA for the 
emergency services). In pairs, students read the passage 
using their dictionaries to look up new vocabulary. 
Elicit answers to the question about the pictures.  he 
first picture shows how the policeman thinks things 
happened. The second picture shows Mark's story.) Ask 
students to give reasons for their opinion. (The cop 
asks, 'Did you see the man before he shot himself?' Mark 
answers 'No'. The cop says, 'I think you saw the whole 
thing.' By 'the whole thing' he means the man shooting 

b Tell students that you want them to put the 
questions in italics into reported speech. Go through 
the examples with them. Point out the following: 

In reported speech: 
The word order changes and becomes that of a 

statement, not a question. 
The tenses change in the same way as for 

statements in reported speech. 

If the question begins with a question word 
(What/Where, etc.), as in the example, we use the 
question word. 

If there is no question word, we use the word if, as 
in sentence 2. 

In pairs, students do the exercise. Check answers 
orally and correct where necessary. 

Pracf ice (20 minutes) 

W h y  has Mark gone to see a lawyer? (He wants advice. He 
has an  important secret.) Students then put the 
sentences in italics into reported speech. Check 
answers orally and correct where necessary. 

b Check students understand the word secret. In pairs, 
students discuss their ideas and write three or four 
lines. Ask some students to read out what they have 
written. Ask other students to briefly say what their 
ideas are on the subject. Encourage discussion. 
Correct major errors. 

Further practice (1s minutes) 

4 If you feel students need the help, elicit ideas from 
them as to what the mother might ask. (What's 
happened? W h y  do you both look so frightened? Where 
have you been?) Students then do the exercise in pairs. 
Walk round and give help where necessary. Ask some 
pairs to read out their questions. As they do this the 
pairs they worked with can read out the same 
questions in reported speech. 

Key 
1 Suggested answers: Set 1: Picture a Two young boys 

are playing among some trees. Picture b A car arrives 
near the trees. A man gets out, puts a gun to his head 
and shoots himself. The boys watch the scene from 
behind the trees. They are terrified. Set 2: Picture a 
The same as in Set 1. Picture b When the boys come 
out of the trees, they find a man lying dead on the 
ground beside a car. There is a gun by his side. It 
looks as if he has shot himself. The difference: The 
second pictures in each set are different. In the first 
set the boys see the man shoot himself. They do not 
see this in the second set. They only see the dead 
man: 

2 a set 1 shows the policeman's story. Set 2 shows 
Mark's story. 

b 1 The cop asked Mark how he had found the body. 
2 The cop asked if Mark had seen the man before he 
had shot himself. 3 The cop asked if Mark had ever 
seen a dead body before. 4 The cop asked what had 
happened to Mark's face. 5 The cop asked why Mark 
hadn't given his name to 911. 6 Mark asked if the 
cop thought he was lying. 

3 a 1 Reggie asked if he would like something to drink. 
2 She asked Mark how old he was. 3 She asked Mark 
why he wasn't in school that morning. 4 She asked 
Mark if it was true. 5 Mark asked Reggie if he could 
ask her something. 6 He asked if she would ever 
repeat it if he told her something. 

Follow-up 

3 a Put students into pairs. They read the passage. If 1 Find another passage with questions and ask students 

you feel it is necessary, ask questions to check to put the questions into reported speech. 

comprehension: W h o  is Mark meeting at  twelve? (The 2 Ask students to try and reconstruct the first 
FBI: An American government investigation department.) conversation between Mark and the policeman. 

90 PENGUIN READERS INSTANT LESSONS BOOK 2 by MARY TOMALIN O Penguin Books 2002 



Lesson 43 Crime 2 
- - 

0 Work in pairs. What is happening in these sets of pictures? How are the two sets different? 

@ a Work in pairs. Read this passage in which a policeman questions a young boy about the death 
of a man. Look at the pictures above. Which set shows Mark's story? Which shows how the 

'So you just found him dead. Have you ever seen a dead body before?' 

The cop smiled. Kids saw everything on television these days. 'What happened to your face?' he asked. (4) 
'I got in a fight a t  school. The other kid started it.' 
'Well, I might want to talk to him,' said the cop. 'Now tell me, why didn't you give your name to 97 7 ?  . . .(5) 
'I don't know. Afraid, I guess.' Mark tried to look very young and innocent. 'Do you think I'm lying?' (6) 
'I don't know, kid. Your story is full of holes,' said the cop. ' . . . I think you saw the whole thing. 

t's why your brother's in shock, isn't it? That's why you're afraid? . . -  

(Adapted from The Client. p.7. Level 4.) 

b Put the numbered sentences in italics into reported speech. 

Example: 'What did you see, Mark?' the cop asked. The cop asked Mark what he had seen. 

@ a Work in pairs. In this passage, Mark goes to see a lawyer called Reggie. Put the numbered 
sentences in italics into reported speech. 
I 

/;Would you like something to drink?' she asked him. (1 
'No, ma'am.' 
She crossed her legs. 'Mark Sway, right? . . . How old are you, Mark? Tell me a little about yourself.' (2) 
'I'm eleven. I go to school a t  Willow Road.' 
'Why aren't you in school this morning, Mark?' (3) 
'It's a long story.' 
'Clint said you have to meet the FBI at twelve today. Is this true? (4) 
'Yes,' said Mark . . . 'Can I ask you something, Reggie? . . . (5) 
'SureI1she said with a smile. 
'If I tell you something, will you ever repeat it?' - . ,  . 

(Adapted from The Client. p.22. Level 3 . )  

b What do you think Mark's secret might be? Write three or four lines about this. 

0 Work in pairs. Imagine that Mark and his brother come home from the scene in Exercise 1. picture 
2b. They are very frightened and Mark's younger brother is in shock. Write down their mother's 
questions. Then give the questions to another pair to put into reported speech. 
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Lesson 44 Famous scenes 

Teacher's Notes 

f Level: 4 (American English excerpts) 

I 
Skills: Reading; speaking; writing 

Language: Although + clause 

Vocabulary: Ways of using the voice; Ways of 
looking 

Presentation (25 minutes) 

1 Use the picture to elicitlteach the words gladiator, 
arena, Roman emperor. In pairs, students say what they 
think is happening in the picture. Ask students to 
explain what the thumbs up gesture means (This person 
can live.). Elicit students' ideas as to what the people 
may be thinking. 

2 a In pairs, students put the paragraphs in the right 
order. Encourage students to use their dictionaries to 
look up new vocabulary. Check answers orally. 

b Ask students: What  do you know about Commodus 
and Maximus? If students have seen the film, they will 
be able to give you a lot of information. If they have 
not seen the film, they will still have learnt a lot from 
the passage. Ask those students who have seen the 
film: What  do we learn about these two men from the 
passage? 

c Ask students to complete sentence 1. (Although 
Commodus hated Maximus, he allowed him to live = 

Comrnodus hated Maxirnus, but he allowed him to live.) 
Explain the use of although in this way. Students then 
complete sentences 2 and 3. Check answers orally. 

Pracf ice (20 minutes) 

3 Go through the example with students. They do the 
exercise in pairs. Check answers orally. If time allows, 
point out that you can write the same sentences in a 
different way (for example: He completed the work 
although he was tired.). 

4 Check that students understand the question: In what 
situation would you do these things? Put students into 
pairs to do this exercise. Encourage them to use their 
dictionaries to look up new vocabulary. Elicit answers, 
encouraging the use of would for imaginary situations 
(for example: I would cheer at a football match if my 
team won.). 

Further practice ( i s  minutes) 

5 a Put students into pairs. Put students who have seen 
the film together, if possible. Students then recount 
the story. If they have not seen the film, then they 
have the opportunity to invent a story about 
Maximus. Elicit their stories from students. If some 
have seen the film and some haven't, it will be 
interesting to compare stories. 

b Students do this in pairs. Allow each pair to choose 
whether they tell the story from Maximus's point of 
view or Commodus's. If time allows, ask some 
students to read out their work. 

1 a A Roman emperor is in an arena with a gladiator. 
The emperor is turning his thumb up. This means the 
gladiator can live. Maybe the crowd is cheering. 

2 a B, A, E, D, C 

b From the passage: Maximus is a slave and gladiator 
who has performed very well in the arena. The crowd 
want him to live. He does not want Commodus to 
know who he is. We learn that he was once a general 
of the Roman army. We also learn that he hates 
Commodus because the Emperor killed his son and 
wife. Maximus wants to kill Commodus, who is the 
Emperor of Rome. He recognizes Maximus and does 
not want him to live. But he allows him to live 
because the crowd want him to and Commodus is 
afraid of the crowd.* 

c 2 . . . is a slave and gladiator. 3 . . . turned his back 
on him. 

e Suggested answers: Commodus: He will live today 
but I will make sure he dies tomorrow. Maximus: I 
will find a way to kill him. Spectator 1: Maximus has 
made the Emperor look stupid. Spectator 2: So 
General Maximus has become a gladiator! Why? 

3 Suggested answers: 1 Although we drove all night, 
we did not get there on time. 2 Although he listened 
carefully, he could not understand. 3 Although they 
are kind to me, I do not like them. 4 Although my 
son eats a lot, he never puts on weight. 

4 Suggested answers: a (i) I would cheer if my team 
won a football match. (ii) I would scream if I saw a 
snake. (iii) I would moan if I was in pain. (iv) I 
would whisper if I didn't want someone to hear me. 
(v) I would stare at someone if they were doing 
something very strange. (vi) I would glance out of the 
window to see what the weather was like. (vii) I 

\ ,  

would glare at someone if I was angry with them. 

*The 'back story' of Gladiator. 

General Maximus won a great battle for the Emperor 
Marcus Aurelius. The Emperor asked Maximus to be 
Emperor of Rome after his death. The Emperor did 
this because he knew his son, Commodus, was not a 
good man. Learning of this, Commodus murdered his 
father and declared himself Emperor. He ordered his 
soldiers to kill Maximus, but Maximus escaped. 
Commodus also had Maximus's family killed. 
Maximus became a slave and after some time returned 
to Rome as a gladiator. Commodus did not know that 
Maximus was still alive . . . 
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@ a Work in pairs. Describe what is 
happening in this picture. 

r ~ o m m o d u s  stared. Quintus could not believe his 1 
/ eyes. . . Maximus spoke in a clear, proud voice. \ 

"My name is Maximus Decimus Meridas, 
Commander of the Armies of the North, General 
of the Western Armies, loyal servant to the true 
Emperor, Marcus Aurelius." The Colosseum was 
completely silent. Then he turned to Commodus 
and spoke more quietly. "I am father to a 
murdered son, husband to a murdered wife, and I 

(Adapted from Gladiator. pp.48-49. Level 4.) 

b Say what you know about these people: 
Maximus Commodus @ a Work in pairs. Read this scene from the 

Penguin Reader novel Gladiator, based on c Complete these sentences: 
the film. The paragraphs are not in the right 
order. Put them in the right order. 1 Although Commodus hated Maximus, he 

7 
"My name is Gladiator," Maximus said. Then he 

turned and walked away. It was a great insult to 
turn his back on the Emperor. The crowd were 
shocked. Commodus was very angry. He made a 
sign to Quintus, who moved the royal guards into 
the arena. They stood at the gate, swords ready, 
and did not let Maximus pass. 

Commodus spoke calmly and clearly. "Slave," he 
said, "you will remove your helmet and tell me 
your name." 

Slowly, Maximus turned to face him. He knew he 
had no choice now. He took off his helmet. 

Maximus turned and saw the Emperor 
out onto the sand, smiling at him . . . 

"Stand, stand," said Commodus to Maximus. 
"Now, why doesn't the hero tell us his real name?" 
Maximus stood and said nothing. "You do have a 

Commodus looked around at his people and 
with great difficulty he forced himself to smile. He 
slowly lifted his own thumb. 

The crowd cheered. "Maximus! Maximus!" they 
shouted/ - 0 

Commodus gave a sign to his guards and they 
moved closer. The crowd shouted out. They had 
seen enough deaths for one afternoon and they 
did not want their hero to be the next one. They 
reached out a forest of thumbs, pointing up to 
heavens. Their meaning was clear - Let him liv 

2 Although Maximus had been a general, now 

he 

3 Although it was dangerous to insult the 

Emperor, Maximus 

@ Complete these sentences as in the 
example. 

Example: he was tired, 

Although he was tired, he completed the work. 

1 .  we drove all night, 

2 he listened carefully, 

3 they are kind to me, 

4 my son eats a lot, 

0 Work in pairs. Look at these sentences from 
the passage in Exercise 2: 
Commodus stared. The crowd cheered. 

In what situations would you do these 
things? (i) cheer (ii) scream (iii) moan 
(iv) whisper (v) stare (vi) glance 
(vii) glare 

@ a Work in pairs. How did Maximus, once a 
general, become a gladiator? Tell the story. 

b Write the story of the meeting in Exercise 
2 from the point of view of either Maximus 
or Commodus. 
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Teacher's Notes punish Juliet. They would try and kill Romeo. 

f Level: 4 

Skills: All four skills are practised 

Function: Talking about possibility 

( Language: First conditional; Second conditional 

Presentation (15 minutes) 

1 a Pre-teach tapescript vocabulary. Check 
students understand the rubric. Play the passage once 
or twice. Elicit answers from students. 

b Play the passage again, pausing after the relevant 
sentences. Check answers orally. 

c Elicit answers. Explain that the sentences 1, 3 and 4 
use the first conditional (if + present simple + will + 
base verb). When we use this structure, we think that 
something rnay happen. Point out that sentence 2 
uses the second conditional (if + past simple + would + 
base verb). We use this structure when we think 
something is impossible or unlikely. 

Practice (35 minutes) 

2 Students do the exercise in pairs and write their 
answers. 

3 a Pre-teach tapescript vocabulary. Play the 
passage once or twice. Elicit answers. 

b In pairs, students write Romeo's message. Walk 
round and give help where necessary. 

4 Go through the example with students. Play the game 
with the whole class for five minutes or so. Students 
then play the game in pairs or groups. 

Further practice (lo minutes) 

5 Check students understand the rubric. In pairs, 
students act out the conversation. 

Key 
1 a Romeo says that Juliet is as beautiful as the sun. He 

says her eyes are brighter than the stars. He says the 
birds will see her eyes and think it is daytime. Romeo 
says that stone walls cannot keep out love. He 
promises by the moon that he loves her. 

b 1 . . . you cannot, I will leave the Capulets. 2 . . . 
had another name, it would smell as sweet. 3 . . . see 
you here, they will kill you. 4 . . . ends my life 
. . . then I will die. 

c Sentences 1, 3 and 4 may happen. Sentence 2 is 
impossible. 

3 a 1 Juliet will send someone to collect the message. 
2 She wants him to say where and when he will 
marry her. 3 Suggested answer: Yes, he is in love 
with her. 4 Suggested answer: Juliet's family would 

Follow-up 
Students complete the following sentence in five 
different ways: If I have enough time this week I . 

Tapescript 
1 Romeo was standing below Juliet's lighted window 

when he saw her there. 
'It is Juliet!' he said quietly. 'Oh! It is my love! She is 

as beautiful as the sun in the sky. She is looking up at 
the stars but her eyes are brighter than they are. The 
birds will see them and think it is already daytime.' 
Juliet looked out of her window and rested her face 

on  her hand. She was thinking of Romeo. She did not 
know that he was there, listening. 

'Oh, Romeo, Romeo, why is your name Romeo?' she 
said. 'Leave your family and change your name. If you 
cannot, I will leave the Capulets. It is only your name 
that is my enemy. But what is important about a 
name? If a rose had another name, it would smell as 
sweet. Change your name so we can be together.' 

'Call me "Love",' Romeo called up to her. 'That will 
be my name. I will never be Romeo again. I hate my 
name because it is your enemy.' 

'How did you get there?'Juliet asked. 'The walls are 
high.' 

'Stone walls cannot keep out love,' Romeo said. 
Juliet was afraid. 'If my family see you here, they 

will kill you,' she said. 
'If their hatred ends my life,' said Romeo, 'then I will 

die. I do not care. I do not want to live without your 
love.' 

'Do you love me? I know that you will say "yes". But 
tell me the truth.' 
. 'Lady, I promise by the moon that touches the tops 
of those fruit trees with silver.' 

(Romeo and Juliet from Three Great Plays of Shakespeare. 
pp.5-7. Level 4.) 

3 She went inside, but soon she returned. 
'Dear Romeo,' she said, 'If you truly love me and 

wish to marry me, send a message tomorrow. I will 
send someone to collect your message. Tell me where 
and at what time you will marry me and my life will 
be yours. I will follow you, my lord, across the world.' 

The nurse called again. Juliet went in and then came 
out again. 'Romeo!' 

'My sweet?' 
'At what time tomorrow shall I send someone to 

you?' she asked. 
'At nine o'clock,' Romeo replied. 
'My messenger will find you. It is almost morning, 

so I must let you go. Good night! Good night! I am 
sad to leave you, but it is a sweet sadness. I will not 
stop saying 'Good night' until tomorrow.' She went 
back into her room. 

(Romeo and Juliet from Three Great Plays of Shakespeare p.7. 
Level 4.) 

> '  
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a Listen to this passage. It is a famous scene from the 
Shakespeare play, Romeo and Juliet. In this scene, the two young 
people, Romeo Montague and Juliet Capulet, have met and fallen 
in love, but their rich families are enemies. Desperate to see Juliet, 
Romeo goes to stand under Juliet's balcony a t  night. . . 
What is said about these things? 

the sun the stars the birds stone walls the moon 

b Listen again. Complete the sentences below. 

1 'Leave your family and change your name. If 

2 But what is important about a name? If a rose 

3 Juliet was afraid. 'If my family ,' she said. 

4 'If their hatred ,' said Romeo, ' 

c Look a t  the 'if' sentences in 1- 4. Which events does the speaker think may happen? Which 
does the speaker think are unlikely to happen or impossible? 

e a Work in pairs. Look a t  the situations below. Which situations may happen, in your opinion? Tick 
(J) these situations. Which are unlikely or impossible? Put a (X) beside them. 

b Make sentences about these situations using 'if'. 
Example: Rain (tomorrow) (J) If it rains tomorrow, I won't go out. 

1 Rain (tomorrow) 6 Go to the supermarket (tomorrow) 

2 Leave your job/school (this year) 7 Phone a friend (tonight) 
3 Go to a party (this weekend) 8 Become prime minister 

4 Buy a car (this year) 9 Become famous 
5 Go skiing (this year) 10 Eat fish (in the next week) 

@ a Listen to how the scene in Exercise 1 ends. ~nswbr these questions. 
1 What will happen if Romeo sends Juliet a message tomorrow? 

2 What does Juliet want Romeo to say in the message? 
3 Do you think he will send it? 

4 What would happen if someone found the message, do you think? 

b lmagine it is the next day. Write Romeo's message. 

@ Romeo compares Juliet's eyes to the stars. Play this comparison game below. (See the example 
below.) Work in pairs or small groups. Choose from these categories: 

an animal a fruit a food a flower a car a bird a drink 

Example: 

Student A: If you were an animal, what would you be? Student B: I'd be a gazelle. 

Student A: Why? Student B: Because I'm slim and graceful! 

@ Juliet tells her nurse about Romeo and their plans. Imagine that the nurse warns Juliet about 
possible problems. Act out the conversation. 
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